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Opranizanisi Ta npoBeeHHs BAXOBHOI p000TH Y BHILii OCBITI

Cemenie b.C., Cmaxie M.M., Kosban O.JI., benyax JI.I. @izxyremypna oceima sk 3acio
GopmysanHs momueayii cmyoeHmie 6emepuHapHux cneyiarbHocmeli 00 CAMOCHMIUHUX 3AHAMb 3
Qizuunoeo euxosanns. Haykoeuil yaconuc HayionanbHoeo nedazociunoco yuigsepcumemy imMeHi
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3ae0anns ons onpayro8anus
1. OsHaifomTech 31 3MICTOM CTaTTi.
2. SIki MeToaM MegaroriyHuX OCIiHKeHb 3aCTOCOBaHI aBTOpaMu?
3. OOrpyHTYyHTE aKTyaJbHICTh TOKJIAJCHHS 3yCHJIb Y apuHi (Hi3KkynbTypHOI ocBiTH y 3BO.
4. OnumriTh, SKi MOXIUBOCTI A7 (JOPMYBaHHS NMPOTPaMU CaMOPO3BUTKY BiJIKPUBAIOTh
3HaHHA 3 (PI3UYHOT KYJIBTYpH Ta CPOPMOBAHICTH BiJANOBITHUX YMiHb.
5. Yu cramu Bam y Haromi KOMIETEHTHOCTI, chopMOBaHi B X0/ (hi3KyJIBTypHOI OCBITH?
[TosicHITE BIAIIOBIAL.
6. OnumIiTe 3MICT MPOBEJACHOTO MEAATOTIYHOTO eKCIePUMEHTY. SIKUMH CKIagoBUMU Bu 6
3alpOINOHYBAJIA JOMOBHUTH HOT0?
7. Ha3BiTh 3amporioHOBaHi aBTOpaMH CKIIQJIHUKHA OCBITHBOT MOJIEINI.

®I3KYJIbTYPHA OCBITA SIK 3ACIb ®OPMYBAHHSI MOTUI/IBAI_[Ii CTYJAEHTIB
BETEPUHAPHUX CIIEHIAJIBHOCTEU 10 CAMOCTIMHUX 3AHATD 3
PI3BUYHOI'O BUXOBAHHSA

B Vxpaini 30iticnioemvcsi wiupokuii KOMRIeKe 3axo0i8, wo cmeoproms HeoOXiOHi yMosu
npayi ma nobymy, 0300pPOGIeHHS 308HIUHLO2O, 6 MOM)Y YUCIL U BUPOOHUYO20, Ccepedosuuyd,
nOOANbUULL PO36UMOK OXOPOHU 300p08's. Pazom 3 mum akmuseHicme a00uHuU, 3acobu @Qizuunoi
KVIbMYpU ma Chnopmy € 6adCIUSUMU YUHHUKAMU B0OCKOHANEHHS, 3MIYHEHHs 300p08's, wo 6
KiHYegoMy NiOCYMKY NiOGUUYE MBOPYY AKMUBHICMb M0OUHU, ii npayezdamuicms. Disuuna
KyIbmypa — Hegio'eMHa uacmuna scumms 1oouHu. Bona 3atimae oocumsv eadxcnuse micye 6
HagyauHi, pobomi modeu. 3auammsa @Qi3UUHUMU 6npasamu  Gidicparoms 3HAYHY pONb Y
npaye30amHoCmi 4ieHié CYCnilbcmea, came MOMY 3HAHHA U YMIHHA 3 (DI3UYHOI Ky1bmypu
NOBUHHI 3AK1A0AMUCA 8 OCIMHIX YCMAHOB8AX DPI3HUX pigHi6 noemanuo. Memoro @izuuno2o
BUXOBAHHA ) HABYANLHUX 3AKNA0AX € CHPUAHHA NIO20MOBYI 2APMOHINUHO PO36UHEHUX,
sucoxkoksanigpiosanux ¢haxisyie. Y npoyeci nasuamHa 3 Kypcy @i3uuH020 GUXOBAHHS
nepeodayacmvcs UPIUEHHS 3A60AHb. BUXOBAHHS Y CIYOEHMI8 GUCOKUX MOPANbHUX, 80IbOGUX 1
@izuunux sKocmell, 20MOBHOCMI 00 BUCOKONPOOYKMUBHOI npayi, 30epediceHHs i 3MiyHeHHS
300p08'sl, CNPUAHHS NPABUTLHOMY (POPMYBAHHIO Ui YCEOIYHOMY PO36UMKY OP2AHIZMY, RIOMPUMKU
BUCOKOI Npaye30amuHocmi YNpooosl’C YCbo20 Nepiody HABYAHHA, NPUODAHHA CMYOeHmamu
HeoOXiOHUX 3HAHb 3 OCHO8 Meopii, MemoOuKuy U opeanizayii QizuuHo20 6UX08AHHS | CHOPMUBHO20
MPeHy8anHs, POPMYBAnHs y CIMYOeHMi8 NepeKoHaHOCMI 8 HeOOXIOHOCMI pe2yNsAPHO 3aUMAMUCs
@i3uuHOI0 KYyIbmMyporo i Cnopmom.

Kniouosi cnosa: izuuna niocomoska, 3micm, meopis, Memoouxa, eKkcnepmu, mooeb,
cmyoenmu, 3aHAMms, neoa2o2iuHuLl ekCnepumenm, Qizuiune UXo8aHHs.

Semeniv B.S., Stahiv M.M., Kovban O.L., Bencak L. 1. Physical education as a means of
forming the motivation of students of veterinary specialties for independent physical education

classes- Ukraine has a wide range of activities that create the necessary working and living
conditions, improve the external environment, including the production environment, the further
development of health care. At the same time, human activity, physical culture and sports are
important factors for improvement, health promotion, which ultimately enhances the creative
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activity of man and his ability to work. Physical culture is an integral part of human life. It takes
a rather important place in the study, the work of people. Physical exercises play a significant
role in the ability of members of society, which is why knowledge and skills in physical culture
should be laid out in educational institutions of different levels in stages. The goal of physical
education in educational institutions is to facilitate the preparation of harmoniously advanced,
highly skilled professionals. In the process of training from the course of physical education, the
tasks are to be solved: education of students of high moral, volitional and physical qualities,
readiness for highly productive work; the preservation and strengthening of health, the
promotion of proper formation and comprehensive development of the organism, maintenance of
high working capacity throughout the period of study, the acquisition of students with the
necessary knowledge on the basics of theory, methodology and organization of physical
education and sports training, the formation of students’ belief in the need to regularly engage in
physical education and sports.

Key words: physical training, content, theory, methodology, experts, model, students,
occupations, pedagogical experiment, physical education.

IMocTaHoBka HaykoBOi mpodJjeMu Ta ii 3B’f130K i3 Ba/JIMBUMH HAYKOBHMHM YH
NPAKTUYHUMHU 3aBAaHHAMH. Ha cydyacHOMy eTami CTaHOBJIEHHS BITUM3HSIHOI OCBITHBOI
cuctemu, (i3MYHE BHXOBAHHS SK HAaBYAJIbHA JUCIUIUTIHA y BUIIHM MIKOJI MOTPeOye CYTTEBOTO
neperisay Ta BIockoHaneHHs. L{e moB’s13aHo He TUIbKHU 3 3aBJaHHSM MOKPAILEHHS SIKOCTI OCBITH,
ale ¥ 13 3araJibHUM TOTIPHICHHSM CTaHy 3JI0pOB’S CTYAEHTCHKOI MOJIOAl, HEJOCTaTHHOIO
TYMaHICTUYHOIO Ta MPOo(deciiHOI0 CIPSIMOBAHICTIO (PI3UYHOTO BUXOBAHHS, 3HIDKEHHSIM MOTHBAIIIT
710 3aHATH (PI3SMUHUMH BIPAaBAMH, ITiJBUIICHHSM BUMOI CYCHUIBCTBA A0 MiATOTOBKUA Cy4acCHOTO
daxiBus (OK.I'. [[bomina, P.T. PaeBcbkuii Ta iH.).

HeoOxigHicTh mepeOynoBH CTPYKTYpH HaBYAIBHOI TUCHMIUIIHM (i3WYHE BUXOBAHHS Y
3aKJIajaXx BHIOI OCBITH, 3yMOBJI€HA THM, 1[0 (Di3WyHa KyJbTypa 1 CIOPT € OJHUM 13 3aco0iB
dbopMyBaHHS 3arajibHOT Ta MPOQECIHHOI KYIbTYpH OCOOMCTOCTI Cy4acHOTO (haxiBIls, YAHHUKOM
3MIIIHEHHS 3/I0pOB’s, MOKpaIlanHs (Hi3U4HOTO Ta MCuX0(}i3UNIHOro CTaHy cTyAeHTiB [1; 2; 4; 16] .

HaykoBigsmu 3 Gi3WYHOTO BUXOBaHHS BH3HAYEHO CTaH (Pi3UYHOI MiATOTOBKH CTYACHTIB
BUIINX HAaBUAIBHHUX 3aKJIajiB OJM3bKO CTa CHEI[ialIbHOCTEeH. AHami3 JTepaTypu Ta MPaKTUKU
BUSIBHMB, II0 HE3BaKal0UM Ha HasBHI Oe3lepeuHl HAyKOBI JOCATHEHHsS B raiy3l (i3MYHOrOo
BHUXOBAHHS, 3HAYHA YaCTHHA MHUTaHb (PI3UYHOI MiJTOTOBKU CTYAEHTIB 3aKJa/iB BHUIIOi OCBITH
3aJIMIINIIACh 11032 YBarolo BITYM3HSHHUX Ta 3apyODKHUX HAyKOBLIB 3 (DI3MUYHOTO BUXOBAHHS.
HagiTb Tam, e (i3MYHOTO BUXOBAaHHS MPOBOJUTHCS HA BUCOKOMY OpraHi3aliiHO-METOJUYHOMY
PiBHI, €pEeKTUBHICTh (PI3UYHOI MIATOTOBKM 3 BpaxyBaHHSIM oOpaHoro (axy HasiBHA JIMILIE Ha
nepiosl HaBUYaHHS CTYJEHTIB y 3aKiaji Bumoi ocsitu [3; 5; 17; 20].

AHani3 Teopli Ta NPAaKTUKH J03BOJSIE CTBEPIKYBAaTH NP0 BIJACYTHICTH METOJUKU 3
(opMyBaHHS MOTHUBAIIil CTY/IEHTIB 3aKJa/liB BUIIOi OCBITH JI0 3aHATH (I3UYHOIO KYJIBTYPOIO Ta
CIIOPTOM 3 YpaxyBaHHSIM NPOQIbHOI (H13UUHOI MiITOTOBKH.

Came TOMy, 06a3ylouuCh Ha JJaHUX HAYKOBUX JIOCIIPKEHb PEKOMEHIYIOTh Ul PO3BUTKY
(G13MUHUX SIKOCTEH, PYXOBHX BMIHb Ta HaBUYOK 3aCTOCYBATH BIANOBIJHI METOIMKH, SIKI HA LeH
4ac peTesibHO po3po0sieHi y BUIAX CHOPTY, KOTPl BXOAATH 70 HaBUalibHUX nporpam [3; 10; 12;
18; 19].

B.A. Kab6aukoB Ta C.A. IlomieBchkuii ctBopmin Monens I[ITIPII yyHiB HaBYaIbHHUX
3aKJ1aJliB MpodeciiiHO-TEXHIYHOI OCBITH, Ha OCHOBI CTBOPEHHUX HUMU IpodeciorpaM npodeciitHo-
npukiIaaHoi Pi3UYHOI MATOTOBKH, BiAmoBiqHUX 3aBnanb [II1DII, a Takox m1000py BiAMOBIIHUX
BUJIB CIOPTY, iX ejemeHTiB Ta ¢izuuHux Bropa s [IIIOII, po3pobunu mnpakTuyHi
pekoMeHaalli /uis KOHKpeTHuUX poOiTHHuuX mpodeciii. Pexomenpanii 3 IIIPII mis pizHux
pobiTHruux Tpodeciii po3pobieHi 3a koumemnmiero B.A. KabaukoBa Ta C.A. ITlomieBchkoro,
nounHaoud 3 1971 p., Oyau BKIIOYEHI A0 YCiX mporpaMm 3 ()i3MYHOTO BHXOBAHHS Y4YHIB
HaBYAJIbHUX 3aKJIaiB MpodeciiHO-TEXHIYHOT OCBITH Ta CTAJIU TEOPETHUKO-METOIUYHOIO OCHOBOIO
npodeciiiHo CIpsAMOBAHOTO (hi3MYHOTO BUXOBAHHA Yy MIATOTOBII (axiBLiB poOITHUYUX Mpodeciit
[8;9]

Bcee uie CBi,Z[‘-II/ITB Ha KOPUCTb HAIIOTO IMOAaJIBIIOTO I[OCJ'IiI[)KCHHﬂ.



Amnaniz ocmammuix oocniodxcenv i nyonikayin. IIpoTAroM OCTaHHIX POKIB MPOBEIEHO
YUMaJ0 JOCIIPKEHb, NPUCBAYEHUX BHUBYEHHIO NPOOJIEMM 3HMKEHHA PYXOBOI aKTHBHOCTI
CTYIEHTChKOI MOIIOAI B Tmpoieci HapuaHHs [1; 2; 4], BIOCKOHaNEHHIO 3MICTy (Pi3UIHOTO
BUXOBaHHs CTyIeHTiB [7; 8]. Psnm aBTopiB HarojomyrTh Ha HEOOXITHOCTI BHKOPHUCTAHHS
HOBITHIX TEXHOJIOTIH Ta METOAMK y (i3MYHOMY BHXOBaHI CTyaeHTiB BH3 s migBumeHHs
MoTHBaIii y 3aHatTsx [3; 5; 10].

OcHoBu crenianbHOl (i3WYHOT MIATOTOBKH 3 YpaxyBaHHSAM crenudikn MaiOyTHbOI
npodeciiinoi mismpHOCTI 3akiaaeHi B mpansx, P.T.PaeBcekoro, B.A.Pomanenka. IIpoGmemi
HiABUIIEHHS €QEeKTUBHOCTI mNpo¢inbHOT (i3muHOi miAroroBKku mnpucBsyeni podotu [T
JlammuHoI, Ta 1HIIHX.

3ycmissmu  Oaratbox HaykoBimiB, 30kpema C.I. Ipucsokuroka, C.B. Pomanuyka b.C.
CemeniBa BHW3Ha4eHI 3MicT, OpMHU Ta METOAM BHKOPHCTAHHS 3ac00iB ()i3WYHOI KyJIbTYypH 1
CHOpTy Ui 30iNblIeHHA €(QEeKTUBHOCTI MpodeciiiHOi MiATOTOBKM MOJIOIUX CHEUiajiCTiB, IO
Jlal0  MOXUIMBICTh  OpraHi3yBaTd y 0araThbOX BHIIMX HaBYaJbHUX 3aKjiajax KpaiHu
iecnpsAMoBaHy po0OoTy 3 (i3UUHOi MIATOTOBKM CTYJCHTIB 3 ypaxyBaHHSM BHOpPAHOTO HUMH
npodinmto [ 2; 6; 9]. Taka yBara oOymoBIIeHa THUM, IO (i3MYHA MIATOTOBKA € HEBIJ €EMHOIO
CKJIQ/IOBOIO TIATOTOBKH CTY/ACHTIB 10 MaOyTHBOT TPYIOBOI MisIBbHOCTI [3; 4].

Came TOMy, 0a3yrouuCh Ha JJaHUX HAYKOBUX JIOCIIIKE€Hb PEKOMEHIYIOTh Ul PO3BUTKY
(Gi3UYHMX SIKOCTEH, pyXOBHUX BMiHb Ta HAaBUYOK 3aCTOCYBATH BIIIOBIJHI METOAMKH, SIKI HA IEH
4ac peTesibHO po3po0IIeH] Y BUAAX CIIOPTY, KOTP1 BXOAATH /10 HaBYAJIbHUX Iporpam [2; 6 ].

Sxmio B mpotieci 3aHATh 3 (iI3MYHOTO BUXOBAHHS 3HANTH BiIIOBIIHI METOIMKH HAaBYAHHS
ki O CHOpusUIM B CTYAEHTIB ()OpMYBaHHIO MOTHBALii A0 3aHATh (PI3UYHOIO KYIbTYPOKO Ta
CIIOPTOM, II€ HAJAaCTh 3MOTY pPO3BHHYTH HEOOXimHI (i3W4HI SKOCTI Ta PYXOBI HABUYKH
MaliOyTHhOMY (haxiBleBI Ui MiJBHUILIEHHS CHElialbHOI Mpale3JaTHOCTI, 3arno0iraHHio
npodeciifHiM 3aXBOPIOBaHHAM BIIPOJOBXK BCi€i Horo mpodeciiiHoi AisITBHOCTI Ha BHCOKOMY
piBHI.

B pesynaprari aHamizy HayKOBO-METOAMYHOI JITEpaTypu Ta NPAKTUYHUX 3aHATH 3
(b13MYHOrO BUXOBaHHA, OyJI0 BCTaHOBJIEHO, IO HHU3bKA €(PEKTUBHICTH (DI3MUHOI MIATOTOBKH 3
3yYMOBJICHa HU3bKHM PIBHEM MOTHBAIIl Ta iHTEpECy CTYACHTIB BEeTEpUHAPHUX MPO(]iTIiB 3aKIadiB
BHILIOI OCBITH 10 3aHATHh 3 (i3uyHOro BuxoBaHHA. Ilompw 3Ha4yHI JOCSATHEHHS 3 (DI3UYHOTO
BUXOBAaHHSI CTYJEHTChKOI MOJOJi, HAyKOBLI 3 (I3MYHOTO BHXOBaHHS HE BPaxOBYIOTb,
MOTHUBAIIIHUX OCOOJIMBOCTEH CTYIEHTIB arpapHUX 3aKkiajiB BHUINOI OCBITH, SIKi TOTYIOTb
¢daxiBIiB BETEpUHAPHUX NMPOQUIIB IO 3aHATH (I3UYHOIO KYJIbTYPOIO Ta CIIOPTOM 3 ypaxyBaHHSAM
oOpaHnoro ¢axy.

Mera pocaimkennsi. B nporieci ¢pi3nyHOro BUXOBaHHS AAaTHU CTY/IEHTY 3HAHHS, BMIHHS,
HaBUUKH, 5Kl JI03BOJIATH MOMY CaMOCTIHHO BHSABIATH (DaKTOpH, SKi HEraTUBHO BIUIMBAIOTH Ha
HOro cTaH 370pOB’s, CKIaJaTH Ta peayli3oByBaTH KOMIUIEKCH IIIECTIPAMOBAHUX (Di3KYJIbTYpHO-
03/I0pOBYMX TPEHYBAIbHUX DPEXHMIB, CIPSIMOBAaHMX Ha 3MILHEHHS 370pOB’s, MPO(IIaKTUKY
npodeciiHuX 3aXBOPIOBaHb, IMIJIBUILEHHS CIELIadbHOI Mpale3AaTHOCTI Ta MiATPUMYBATH i Ha
BUCOKOMY DPIBHI B IIPOJOBXK BChOT'0 KUTTS Ta MiJ] yac MpodeciiiHoi AisITbHOCTI.

3aeoanns docnioxcens.

1. Po3poOuTH TEOpETHKO-METOIWYHY MOAEAb 3 (I3WYHOT MIATOTOBKH CTY/JCHTIB
BerepuHapHux npodunis IHYBMB im. C.3.Ikunpkoro

2. IIpoBecTn ekcrneprMMEHTalIbHY IMEPEBIPKY po3poOIeHOi OCBITHBOI Mojedi (i3udHOi
MIArOTOBKH CTyAEHTIB BeTepuHapHux npodinis JJHYBMB iM. C.3.Ikuupkoro

MarepiaJ i MeTOAH T0CTiIKEHHS

06’exm Hayk06020 00CNiOHCeHHs: HaBYAIbHO-BUXOBHUHN IIpo1iec (Pi3UYHOI MiTOTOBKU
CTY/ICHTIB BETEPHUHAPHUX MPO]1IiB.

IIpeomem Oocnidxcenns:3mict, Gopmu, 3ac00U, METOIN POPMYBaHHS 3HaHb, BMIHb Ta
HaBUKIB CTyAeHTiB BeTepuHapHUX npodiniB JIHYBMB im. C.3.I'kumpkoro 3 ¢pizuanoi
MIJTOTOBKH Yy Mpo1ieci (pi3UYHOr0 BUXOBAHHS.

Memoou docniodncenns:

1. Teopernuni: aHami3 HaBYAJbHO-HOPMATHMBHOI  JOKYMEHTalli, ICHUXOJIOT14HOI,
[elarorivHoi Ta METOAMYHOI JTepaTypd 3 METOI0 BH3HAUEHHS CTaHy Ta IEpCHEeKTHB



JOCIIJKYBaHOI poOIeMH; MOPIBHSAHHS PI3HUX MHOTJIAAIB BUCHHX Ha JOCHIKYBaHy MHpoOiemy
JUISl BU3HAYCHHS HAPSIMIB JOCTIHKEHHS Ta TOHATIHHO-KAaTErOpiiHOTO anapary.

2. EmmipuuHi: meparoriuHe CIOCTEpPEe)KEHHs 3a HABUAIBHUM IPOIIECOM, aHKETYBaHHS Ta
MeJaroriyHe TECTYBaHHs IS JIaTHOCTUKHM PiBHS (PI3MYHOT MIATOTOBJICHOCTI CTYIEHTCHKOT
MOJIO/Ii; TIeJaroriYHUN eKCIIEPUMEHT (KOHCTATyBaJIbHUM, (POPMYBaIbHUN).

3. Marematuuni MmeTou 00poOKu iHbOpMarrii.

PesyabTaTn  gochaimxenusi. JlocnmipkeHHs mpoBoawiMch Ha  6a3i JIpBiBChKOTO
HaIlIOHAJIBLHOTO YHIBEPCUTETY BETEpPUHAPHOT MeAUIIMHU Ta OioTexHosori iM. C. 3. [ KULBKOTO 13
cTyaeHTamu (akylIbTeTy BeTepuHapHOi MeauuuHu. Ha posrman ekcrepriB- ¢axiBuiB Kadeapu
¢i3uyHoro BuxoBaHHs, criopty 1 370poB’ss JIHYBMB im. C.3.Ikuimpkoro (10 BukiagadiB) Tta
npodimorounx kadenp (38 Bukmamgadie JIHYBMB im. C.3.Ikuibkoro) Oymna 3amporoHOBaHA
TEOPETUKO-METOAMYHA MOJIENIb HaBYaHHS 3 Kypcy (Pi3UYHOr0 BUXOBAHHSI CTY/ICHTIB.

85,8% excpiepTiB aKTUBHO MIATPHUMAIK BHCYHYTYy HaMu T€3y HpPO 3MiHY NPIOPUTETIB B
po0OTI 3 (I3UYHOr0 BHXOBAaHHS CTYJICHTIB: Habarato Ba)KJIMBIIIE HAJATH CTYICHTY HEOOXiIHY
TEOPETUKO-METOJIMYHY OCBITY B Tally3i ()i3MYHOI KYJIBTYpH 1 CIIOPTY, aHIK BUPILITYBATH MTUTAHHS
ix BmacHe (¢i3u4HOI MATOTOBKH. CBOE PIIICHHS EKCIIEPTH MOTHBYBAIM THUM, IO OYyIb-sKi
JMOCATHEHHST B (DI3W4YHIM MIATOTOBII CTYACHTIB B CTIiHAX HABUYAIBHOTO 3aKJIaay, HIBUIKO
3HHUKAIOTh MICIs HOro 3aKkiHUEHHS, SKIIO0 BUIYCKHUK HE CIPOMOXKHHM MPOJOBKYBATU TaKy
poboty camocTiitHo. BapTo 3a3HaunTH, 110 MUTAaHHS BiacHe (I3MYHOI MIITOTOBKH B TEPiof
HABYAaHHS y HaBYAJIbHOMY 3aKJIaJli €KCIIEPTH TaKOXX BBAXKAJIM BaXKJIMBUM, OJIHAK MOCTAaBUIHM HOTO
Ha JIpyTe Mice.

3a pe3ynbTaTaMyd €KCHEpTHOI OI[IHKM HaMu Oyna po3poOlieHa Ta 3ampoNOHOBaHA
TEOPETUKO-METOIMYHA MOJeNIb HaBYaHHSA 3 (i3WYHOI MIATOTOBKH CTYIEHTIB BETEPHHAPHHUX
npodiTiB ABa OCHOBHUX OJIOKH: TEOPETUYHUHN Ta METOIUYHUH (puc.1).

Excriepta ipu 00TOBOpEHHI BiIMITHIIM, MO 3aX0A¥ 3 ()i3HMYHOI IMiITOTOBKU CTYJCHTIB,
3aMpoNOHOBaHI B TEOPETUKO- METOJUYHIM MOJIeNIi HaBYaHHS 3 METOIO MiJBUIIEHHS MOTHUBAILII J10
CaMOCTIMHHUX 3aHATh 3 (PI3UYHOI KYIBTYpPH 1 CHOPTY,ITIIBUIIICHHS CIENiajJbHOIT Ipane3aaTHOCT Ta
3 MeTor NpodiTakTHUKU 1 3amoliraHHsS MNpoQeciiHUM 3aXBOPIOBAHHSM, MOXYTh 1 MOBHHHI
pearizyBaTHCs Ha PETJIAMEHTOBAaHMX 3aHATTAX 3 (DI3MYHOTO BUXOBAaHHS, TAaK 1 B CaMOCTIHHHX
3aHATTAX B 11032 PO3KIAIOM.

Po3po0reni HaMy HaBYaNbHMM IJIaH, IPOrpaMa Ta 3MICT TEOPETHUKO-METOAMYHOI MOJEl
HaBYaHHS CTYAEHTIB ()I3MYHOI HiATOTOBKM MPOWIUIM €KCHepUMEHTalibHEe OOIPYHTYBaHHS B
YMOBAX peabHOi HABYAIBHO-TIEArOTIUHOI isSUTBHOCTI. 3 Iiero Mq:TOIO 3 BepecHsa 2016 poky 13
CTYZEHTIB YETBEPTOro KypCy, sIKI HABUAIOThCS 3a CHELiaIbHICTIO BETEPUHAPHA MEIUIIUHH, OyIu
chopmoBaHi JIBl TPyNH: OJHA — €KCIIEPUMEHTAIbHA, ISl SIKOT HAaBYAJIBHHUM MpoIiec 3 (i3HU4HO1
HiAroTOBKM OyB MoOynOBaHMN Ha OCHOBI PO3pOOJIEHMX 1 BIJOOpakeHUX B PO3uIax poOoudoi
HaBYaJIbHOI IporpaMu 1 rpagiky HaBYaJbHOIO MpOLECy; APYra — KOHTPOJIbHA, A€ (i3uyHa
MirOTOBKA 3/1MCHIOBaNach 3 JOMOMOIOK TPAJAWUILIMHUX TMPUHIUIIB Ta METOJIB HaB4YaHHS Oe3
BUPAXEHOTO TEOPETUYHOTO Ta METOJUYHOTO PO3AUIIB HAaBYaHHS, B OCHOBHOMY 32 PaxyHOK
NPAaKTUYHOT (PI3UYHOT MiJTOTOBKH.

TeopeTuKo-MeTOANYHA MOAENb HAaBYAHHSA CTYAEHTIB 3
¢isnyHoi nigrotoBku

/\

TeopeTyHa NiAroToBKa 3 po3Ainis poboyoi MeToauka BUKOPUCTaHHS 3acobiB di3nyHoi
HaBYanbHOi Nporpamu 3 i3n4HOro KynbTypu i CNOpTy 3 PO3Ainis nporpamu 3
BUXOBAHHS (i3MYHOro BUXOBAHHS




BuByeHHst OCHOBHUX BUMOT A0 npoinioyoi OBONOAIHHA METORAMM OpraHizaLli
(i3n4HOl NiAroTOBKM CaMOCTIlHIX 3aHSTb 3 (DI3UYHOT KyNbTYpH i
cnopTy
BuBYEHHS OCHOBHUX NPOChHECitHNX MeToamka npodinakTiku npodhecinHnx
3aXBOpOBaHb 3aXBOPIOBaHb 3ac06aMm hisnyHOT KynbTypH |
crnopty

MpoBeaeHHs CaMOCTIlHUX 3aHATb 3 (i3MYHOI NIArOTOBKM 3 BpaxyBaHHAM 0cOBNMBOCTE ManbyTHLOI
NpoeCiNHOI AiANbHOCTI

Puc. 1 TeopeTnko-MeTonn4Ha MOJICNIb HABYAHHS CTYACHTIB 3 (Pi3MYHOTO BUXOBAHHS.

CniBGeciza, 110 MPOBOANIACH MEPe]l MOYATKOM EKCIEPUMEHTY 3 CTYACHTaMH 000X TpyT,
NOKa3ana, Mo CTYISHTH eKCrepuMeHTanbHOi rpymu (20 ocib), Ta CTyAeHTH KOHTPOJIBHOI TPyl
(20 oci®) oHAKOBO MOTAaHO OPIEHTYBAIMCH B TEOPETHYHHX Ta METOAWYHHUX PO3ZIinax (izuaHoi
M ATOTOBKH.

[Iportsrom  mepmoro  cemectpy 2016-2017  HaB4anpHOrO  pOKYy  CTyAEHTaM
eKCIIEPUMEHTAIBHOI TPYNU MOJaBajll TEOPETHMYHMH Ta METOMUYHHMHA MaTepian 3 (i3uuHOi
MiATOTOBKH, Ta MPOBEIM METOAWYHI 3aHATTS 3 opraHizamii ¢izmuHoi miaroroBku. Ilicims doro
OyJ0 mpoBeldcHE OI[IHIOBAHHS 3HAHb CTYJAEHTIB 3 MUTaHb Teopii Ta METOAUKU (i3UUHOI
HiATOTOBKH, PE3yIbTATH SIKOTO 300pakeHi B Tadbmmi 1.

Tabnuys 1
VY CHimHICT CTYJCHTIB eKCIIEPUMEHTAIBHOI 1 KOHTPOJIBHOI TPYIT TEOPETUYHOTO Ta
METOJIMYHOTO KypCy HaBYaHHA 3 (i3U4HOT

MMArOT
OBKH
Ne Cepenniii
Temu Oan
n/ porpamu Excnep Kontposbna BinMinHOCT
I u- rpyna 1 MK
MEHTaI rpyrnamMu
bHA
rpyn
a
1. TeopernyHa MiArOTOBKA 3 PO3/ILIIB 4.5 2,2 2,3
pobouoi
HaBYaJIbHOT MPOTrpamu 3 pi3UYHOTrO
BHUXOBAHHS
2. Metoanka BUKOpUCTAHHS 3aC001B 4,1 2,6 15
(b13U4YHOT KYJABTYpH 1 CIIOPTY 3
PO3ALIIB IPOrpamH 3
(13MYHOTO BUXOBAHHS
3. BuBueHHS OCHOBHUX BUMOT 10 4,3 2,2 1,1
podiTr0r0u0i Pi3UIHOIT TiATOTOBKU
4, BuBdeHHs1 0CHOBHUX MpodeciiHnX 4.4 2,1 2,3
3aXBOPIOBaHb
S. Metoauka npoiIaKTHKN 4,6 2,4 2,2
npodeciiHUX 3aXBOPIOBaHb 3ac00aMu
G13U4HOT KYJIBTYPH 1
CHOPTY
6. OBOJIOAIHHS METOIaMU OpraHi3arlii 3,9 2,3 1,6




CaMOCTIMHHUX 3aHATH 3 (PI3UYHOT
KYJIbTYPH Ta CIIOPTY

7. [IpoBeneHHs caMOCTIHHUX 3aHSATH 3 4.8 2,5 2,3
b13uvHOI

MiJITOTOBKY 3 BPaxXyBaHHIM
0COOIMBOCTEH MaitOyTHBOT
npodeciiHOT NisITLHOCTI

Bceroro 4,37 2,32 1,9

Sk BUIHO 3 HaBelEHUX JaHUX (Tabu. 1), CTyJEHTH eKCHEepUMEHTAIbHOI IPYIH, 3 SKUMU
NPOBOJWINCH 3aHATTSA 3 TEopii Ta METOAMKH (HI3MYHOTO BHXOBAHHS 1 CIOPTY, 3MOIJIM JIaTH
OlubllIe MPaBUIBHUX BIJIMOBIACH HA MOCTaBJICHI IM 3alUTAaHHA 3 TEOPETUYHOIO Ta METOJAUYHOTO
pO3iiB Moziei (i3MUHOI MiArOTOBKY. IXHS yCHiMHiCTh 1O BCiX TeMax MmporpaMu cKiana Bif 3,9
1o 4,8 6aniB. bynu okpemi BUNaJKK HE3aJ0BUIHHUX OIIIHOK 3 MEBHUX TEM B €KCIIEPUMEHTAIbHOT
rpynu: mo Temi 2 1 6 BiAMOBIAHO O/IHA, JIBi OLIIHKH.

CryneHTu X, Kl HE NMPOWIUIM Takoi MIATOTOBKH (KOHTPOJIbHA IpyMa), HE 3MOTJHU JaTH
BIpHUX BIAMOBIiJIeH HA OUTBIIICTh 3aMUTaHb. 3TiHO 3 TAOIUIEIO | IXHS YCHIITHICTH B OCHOBHOMY
Oyna He3amoBiIbHOIO — 2,32 Ganu (3 2,1 g0 2,6).

[Ipotsrom 2 cemectpy 2016 - 2017 H. p. cTyleHTH ekcrnepuMeHTanbHOi (20 4oin.) Ta
KOHTPOJIbHOI rpyn (20 40J1.) caMOCTIiTHO BUKOPUCTOBYBAIU 3ac00M (hi3UYHOT KYJIBTYPH 1 CIIOPTY
1] 9ac HaBYaJIbHO-BUXOBHOT'O MIPOIIECY, Ta ITiJT 9ac MPOXOHKEHHS BUPOOHUYOT MPAKTUKH.

Jlo Ta micasd YOTUPHUMICIYHOTO TMEAAroriyHOro  eKCHepUMEHTY B  CTYJCHTIB
eKCIIEpUMEHTAIbHOI Ta KOHTPOJBHOI TPyl  PEECTPYBAIUCH IOKA3HUKU  CIIELIaTbHOI
Mpale3IaTHOCTI: 1HJEKC CIeliadbHOI Mpame3aaTHocTi (yBara, KOHIICHTpAIllisl Ta MEepeKIIOYeHHS
yBaru, 3MP Ha mudepenuiiioBanuii moxapasHuk), emomiiiauii cran 3a tectom CAH, II'CT y
TPUXBUIUHHIN Moaudikalii, CHI0OBOi BUTPUBAJIOCTI (3TUHAHHS PO3TMHAHHS PYK B YIOPI1 JIeKauH;
3TUHAHHA 1 PO3TMHAHHS Tynay0a), MIBHIKICHO-CHIIOBUX XapakTepuctuk (6ir Ha 30; 4 x 30 m),
pe3ynbTaT CTpUOKA B IOBKHUHY 3 MICIIS.

Tabnuys 2
3MiHHM clieliadbHOl Mpane3AaTHOCTI 1 PYHKIIOHAIBHOTO CTaHy CTYACHTIB 3a Mepioj
MIEAArori9HOr0 EKCIICPUMEHTY

[Tokasnuku | I'pyna | [Touarok Kinens Bemn | Bix MIX
EKCIIEpUMEHTY | €KCIIEPUMEHTY |4MHa MiH | Binmin| rpyn
X+Mx pu X+Mx G |Opu HOCT | HOC Ti aMm
pocty, | 1 3 t
y % KOHT p
po
JBLHO
0
TpyMo0
, %
Innexc NelK | 61,319 | 8,0 |62,1+1,7| 7,3 1,3
cIerniajabHOl
gfiaumamo Ne2E | 62,0423 | 9,0 69,719 81 | 12,0 | 107 | 28 <0,0
5
30poBo- NelK | 403,3+12,| 47, |388,3+13| 52, -3,7
MOTOpHA 4 8 il 1
peaxiis Ha
AUGEPEHLINoB | No2 E | 403,2+12,| 47, |312,5+13| 51, | -225 | -188| 4,0 <0,0
aHHH 1 2 1 6 5
MOJIpa3HUK, MC
AxTtuBHicTh 32 | NelK | 2,7+0,2 | 0,8 | 2,8+0,2| 0,8 3,7
TECTOM N2 E | 2,0+£0,2 | 0,8 | 3,6£0,6 | 2,4 80,0 -280| 2,6 <0,0
CAH, on.




3a nepiof MeJaroriYHOro eKCepuMenTy (Tabdi. 2) y pyHKIIOHaIbHOMY CTaHi CTYIEHTIB 1
iX cmemianapHIN Mpane3aaTHOCTI BiOYIUCsS CYTTERI, X04a i HEOJTHO3HAUHI, 3MiHH. OILIHIOIOYHN 1X
32 BEIMYMHOIO MPHUPOCTY CIEIiadbHUX 1 TMCUXOMOTOPHHUX SIKOCTEH, BapTO 3a3HAYMTHU, IO
HaWCYTTERIII 3PYIICHHS BIIOYIUCS B CTYACHTIB €KCIIEPUMEHTAIBLHOI TPyINu. 3a Cy0’ €KTUBHUM
ominroBaHHsM TecTy CAH akTUBHICTH CTYIEHTIB, €KCIIEPUMEHTAIBHOI TpymH 3pocia Ha 80,8%.

Tabauys 3
Junamika ¢i3U9HOT MiITOTOBKHU CTY/ICHTIB B MIEPi0JI TPOBEACHHS MEIaroriyHoro
CKCIIEPUMEHTY
Bumn ITouarok Kineus BigmiaHOC BiamiaaocTi
KOHTposb | ['pyma| excnepuMeHTy EKCIIEPUMEHTY Ti 3 EKCIIePUMEHTAbH
HHX X+Mx c X+Mx hX KOHTPOJIb- UX TPYI B
BIIpaB HOIO HOPIBHSAHHI
TPYIIOH0, t,
% p
Innmexc NelK | 42,6£2,0 | 7,2 42,8+2.7 38, 1,0 2,1P > 0,05
l"apBapac S)
BKOT O Ne2 46,6+2,1 8,2 54,3+2,7 10, -4,8 2,4P>0,05
cren- E 5
TECTY,O0/I.
*
NelK | 6,0+1,1 2,5 5,9+1.4 5,8
bir30m, | Ne2 6,0+1,3 51 5,6+1,2 4,7 -1,8 0,7 P>0,05
C E
Crpubkm | NelK | 156,8+8, |32,1 160,0+7,7 29,
B 3 3
JNOBXHUHY | No2 160,2+8, | 31,6 174,0+8,1 31, -1,3 0,6 P> 0,05
3 E 1 6
MicCIIs, CM
YoBHUKO NelK | 26,8+2,9 |11,8 26,6+£2,2 8,3
BHI OIr No2 26,2+29 11,3 25,4+2,1 8,2 -0,4 0,6 P >0,05
4x30, ¢ E

[TpumiTka: * B TpuxBUIMHHIA Mogudikanii [ xamraposa T.T.

3a nmepiosl Ne1aroriyHoro eKCepuMeHTy (Pi3UMUH1 SIKOCTI CTY/I€HTIB €KCIIEPUMEHTAIbHOT

IPYIH CYyTTEBO 30ibIIHIKCS (Tabd. 3)

MoxHa BBaXaTH, IO OJHA 3 TMPUYMH TAKOro TMIiJBUIICHHS IMIOJArae B IOKPAIICHHI
(YHKI[IOHAJILHOTO CTaHy KOPM BEIMKUX MNiBKYJlb. Lle mpumyiieHHs moOI4HO MiATBEPIKYETHCS
JAHUMH, SIKi CBiAYaTh, 10 y CTYAEHTIB Apyroi rpynu 3meHmmBcs yac 3MP Ha nudepeniiioBanmii
noapa3Huk Ha 18,8 %.

BucHOBKM Ta nepcneKTHBYU NMOJATBIINX A0CTi/)KeHb:

1. Sk BuUmHO 3 OTPUMaHMX JaHWX HAYKOBOTO  JOCHIDKEHHS  CTYACHTH
eKCIepPUMEHTAIbHOI TPYIH, SKI OTPUMAJIH MEBHUM PIBEHb 3HAaHb 3 PO3JALIIB TEOpii Ta METOAUKH
MiATOTOBKK 3 (Di3MYHOI KYJNBTypH 1 CHOPTY, B OUIBIIIH Mipi caMOCTIHHO BHKOPHCTOBYBAIU
3aco0u (i3MYHOT KYJABTYPH 1 CHOPTY MiJ Yac MPOXO/KEHHS HAaBYAJIbHOI MPAKTUKH, SIK B CTiHAX
YHIBEPCHUTETY TaK 1 1103a oro MeKamH.

2. Benunuuna nmpupocTy 3a piBHEM CHeliajdbHOI Mpare3aaTHocTi ckinaia 12 % mopiBHIHO
3 KOHTPOJIbHOIO Tpymioro, nokasHuk II'CT y ekcnepuMenTanbHOi Tpynu 30unbmuBes Ha 11,5%;
HIBUIKICHO-CHJIOBI SIKOCTI TOKpanuiucs Ha 5%.

3. lle moBoawWTh, IO KOJH, CTYACHT BOJIOAIE HEOOXIIHMMH 3HAaHHAMH Ta BMIi€
CaMOCTIMHO OpraHi3oBYBaTH BJacHY (Pi3MUHYy MiArOTOBKY, MOTHBAIis 10 3aHATH 3 (i3UYHOTO
BUXOBaHHJ B HBHOTO 3HAYHO BUINA 3a CTYACHTa KOTPHH HE BOJOJI€ HEOOXITHUMH TEOPETHUKO-



METOAMYHUMHU 3HAHHAMH 3 (P13MYHOI KYyJIBTYPH 1 CIIOPTY .
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3asoanns ons onpayoeanis

1. O3HailoMTeCh 31 3MICTOM CTaTTi.

2. [TosicHITh 3HAYEHHSI MOHATTSA KYJBTYPHO-OCBITHHOTO MpocTopy. Ilinmbepith nekiibka
MeTadop, 3 TOMOMOIrOI0 SKUX HOTr0 MOXKHA MOSCHUTH MEPECiYHOMY HEMOIH(POPMOBAHOMY
CITyXayYeBl.

3. CdopmymroiiTe TeOpeTUYHE 1 MPAKTUYHE 3HAYCHHS TAKOTO JTOCIIIKCHHS.

4, Omnonyiite Te3i: «/luckycis moa0 TOro, sSK MPaBWJIBHO HA3WBATH Pedi, SKMX HE ICHYE B

MaTepiaTbHUX MposiBax, € Oe3nmpenMeTHOr. [[insi 4oro BHKIATa4eBi PO3YMIHHS IMOHSTTS
KYJIbTYPHO-OCBITHBOTO IPOCTOPY YHIBEPCUTETY?».

The concept of cultural and educational space in pedagogical discourse

Cmonincoka Onecs, [[3106uncoka Xpucmuna. Ilonamms KyibmypHO-0CEIMHb020 NPOCMOPY
VHIgepcumemy 8 neda2o2iyHomy OUCKYPCI.

L{s craTTs MPUCBAYCHA BU3HAUCHHIO IMTIXO/IB 10 AeQiHIIii KyIbTypHO-OCBITHEOTO IIPOCTOPY
Ha OCHOBI 3MICTOBHUX aKIICHTIB 3aJIEKHO Bl MeTH aociifxeHHs. KpiMm Toro, 3BepHeHa yBara Ha Taki
TepPMEHEBTUYHI AaCMeKTH, SK MpoOjieMa CHIiBBIAHOIICHHS IOHATH KIIMaTy, CEpeIOBHINA Ta
IIPOCTOPY, SIKI BXKUBAIOTHCS B MEIaroriyHOMY JTUCKYpCl y ONM3bKUX 3HAYCHHAX. 3 ACYBaHHS 3MICTy
KYJIbTYpHO-OCBITHROTO TIPOCTOPY aKTyajdbHE B MDKIUCHMILIIHAPHOMY KOHTEKCTI inocodii,
KYJIbTYPOJOTii Ta COIIOJIOTI, OCKIIBKM TaK YM 1HAKIIE BCl 1[I HAayKOB1 AMCHUHUIUIIHHM 3ajisHI Y
(dbopMyBaHHI 3MICTiB, IO IUPKYIIOIOTh Y MEIAaroriyHOMY IUCKYpCi. Y CTaTTi BU3HAUEHI KpHUTEpii
JUIi  O3HA4Y€Hb  KYJIbTYpHO-OCBITHBOTO IPOCTOPY pI3HUMH aBTOpaMHM Ta  y3arajibHEHI
(dbopMyTIOBaHHS, IO BUIUIMBAIOTH 13 LUX KpUTepiiB. 30KpeMa BHUOKPEMJICHI O3HAYeHHS 3a
KpUTepisiMu: (I3MYHOrO oOprasizamiifHoro ¢akropa, Oprasi3aliifHO-YIpaBIiHCHKOI KaTeropii,
(akTopa MenaroriyHoro BIUIMBY, CUCTEMH KOOpAMHAT/JIaHAAPTY LHIHHOCTEH, KOMYHIKaTHUBHOIO

IpOCTOpy mpocTopy,  00’ekTa (Pi10COPCHKO-OCBITHROTO JTUCKYpCY, (akTopa CTaHOBJIEHHS
cy0’eKTHOCTI 0COOMCTOCTI, 00cTaBUHU MeTadopur3allii TIHCHOCTI U i1 OMOBIIEHHI.
Knrwuoei cnoesa: KVIbMYPHO-0CGIMHIU  NPOCMIp, Nnedazo2iunuti  OUCKYpc, —Kuimam,

cepedosuye, Kpumepii 03HA4eHHs.
Kaimam, cepedosuuje, Kpumepii 03HaA4eHHs.

Abstract

This article is devoted to the definition of approaches of cultural and educational space on the basis
of conceptual accents, depending on the purpose of the research. In addition, such hermeneutic
aspects are paid attention to as: the problem of correlation between the concepts of climate,
environment and space, which are used in pedagogical discourse with similar meanings. The
clarification of the content of the cultural and educational space is vital in the interdisciplinary
context of philosophy, cultural studies and sociology, since all these scientific disciplines are
involved in the formation of the contents, which circulate in the pedagogical discourse. The article
eliminates the criteria for the definitions of cultural and educational space by different authors and
generalized formulations, which arise from these criteria. In particular, the distinction is made by
the following criteria: the physical organizational factor, the organizational and managerial
category, the factor of pedagogical influence, the system of coordinates/landscape of values, the
communicative space, the object of philosophical and educational discourse, the factor of the
formation of the subjectivity of an individual, the circumstances of the reality metaphorization
while its wording.
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definition.

1. Introduction

The solution to the hermeneutical issues in pedagogy is usually connected with the need to
analyze a large number of concepts and their interpretations. Because of this reason, researchers
have to prove thoroughly the choice of the object of such a research that is based on its conformity
with the purpose of the study, the breadth of the sphere of its usage.

A considerable number of facts, which are studied by the modern pedagogical science,
specifically shifted the attention of researchers from the content of the object, as its hermeneutic
essence, to the conditions of its existence, that is, on the phenomenological aspect. This
phenomenon was called the “"phenomenological shift" (M. Savchyn). As well as in the practical
pedagogy, there is a characteristic desire of the relinquishment of subjects (the researcher from the
object under study, the teacher from the object or subjects of study) to prevent the subjectivism.

The problem of the partiality of objects in pedagogical research, their fragmental nature
lowers the research opportunities, isolating separate objects from the general field of pedagogical
reality. Therefore, we believe that all the pedagogical research must be conducted, taking into
account the spatial-temporal relation between diverse and heterogeneous objects. Consequently, in
such a way, researchers will face the necessity to generalize a very large number of specific
features; these studies can be based on the thesis that there is a significant amount of important
features, that are inherent to both the system of education in general, and to its components
(separate institutions) in particular. In Ukraine, the process of decentralization and deregulation in
higher education has just started, it is connected with the adoption of the new Law of Ukraine
"About Higher Education" (2014), therefore, there are enough common significant features
adherent to individual educational institutions.

The clarification of the content of the unified space of university’s culture and education - is
rather extensive, and not a new task, but the changes in the content of higher education in both
national and global dimensions also generate significant changes in the understanding, and methods
of explanation of the concept content "cultural and educational space”. Due to this urgent task,
there are hermeneutic accents in its definitions, which will enable researchers to use general
methodological approaches, without being absorbed in the study of a large number of definitions
each time.

2. Results and Discussion

The analysis of literary scientific sources enabled us to formulate several aspects of this
problem:

1. The correlation of concepts of climate, environment and space, which are used in similar
meanings by the authors.

2. The nature of the cultural and educational space of the university: philosophical, cultural or
social?

3. Classification criteria of the definitions of cultural and educational space.

2.1. Climate, environment and space: what is the difference?

Thus, the first issue, regarding the correlation between the concepts of the climate of an
environment and space, from the aspect of the unity of university culture and education, was
usually solved depending on the historical stage and the general tasks of education. The history of
the studies of pedagogical categories of the methodological level, which comprise the category of
cultural and educational space, is quite old. First of all, on the territory of Ukraine, this is a study of
the late Soviet period about the social and psychological climate, methodologically based on the
theory of the collective (group). Later, the study of functional environments gained popularity and
corresponded to the paradigm of management theories of 80-90-ies. Postmodern realia of
university education led to the integration of cultural, social and organizational theories, linking
them in the broad context of the specific space.



In spite of the proximity of these three alternatives: the internal climate (microclimate),
environment or space, first of all, making the choice, one should be guided by the purpose of the
study. In our opinion, their usage is closely connected with the philosophical categories of
individual, special and general, that are disclosed through the content of the object under study,
where the unitary — is the way of being of general, and special — is its concrete expression.
Thereby, the unitary (in this article — the climate) — is a way of the space existence, and the
environment — is its specification. Regarding the educational research — the climate exists at the
level of social groups (pupils, students and teachers), the environment — at the level of their
interaction, and the space is manifested as their teleological stipulation.

Therefore, the evolution of the concepts about space includes its development from the
categories of microclimate, environment, the last one is the most widespread with a large number
of definitions (educational, informational, cultural and social). The closest to the subject of the
article are the contents of the concepts of "educational space”, "educational environment", which
have been used in the domestic pedagogical science since the 90-ies of the XX century, together
with the category of culture in education. Originally, this category came to the pedagogy of the
post-Soviet period from abroad, as an idea of "hidden curriculum” [13], "a curriculum, which is not
studied" [35]. Once A. Asmolov characterized the essence of this phenomenon through the notion
of superconscious — " the adopted samples of typical behavior and cognition of the certain
community by the subject, as a member of one or another group, the impact of which is not really
realized or controlled by the subject himself" [1], A. Leontiev and his students — as "the image of
the world", a complete multilevel system of man's notions about the world, other people, himself
and his activities [21], B. Elkonin — as "subjective attitude to the cultural form", which implies
initiative and independence in the testing of cultural forms, where the essence of the organization
of such type of testing, is collective and individual actions [9]. The ideas of informational
pedagogy [29] and its semantic line "education-culture™ of cultural and historical pedagogy [37],
with its rehabilitating space, is close to the idea of cultural and educational space, since they
assume the unity of education and culture, so that pedagogical experience transmits not only the
concept of culture, but also the means, methods and conditions of its transmission. The key ideas of
educational studies are similar to these.

Concerning higher education, "non-zero memory" can serve as a specific notion of the
content of space [31] and "deposited knowledge” (“intellectual surplus™) [23], as the existence of
scientific schools, is the key to a fundamental long-term oriented education. To our mind, it should
be noted that the concept of the last author is quite  controversial.

The generic correlation between the concepts of "educational space” and "cultural and
educational space™ is also complex, since the statements about the generic nature of education to
culture or vice versa can not be argued unambiguously. Modern authors [20], whose opinion we
share, believe that formations of this type predetermine the emergence of specific scientific added
value. Even there is a discussion in pedagogy, defining a "hidden curriculum™ as an environment or
space: on the one hand, there is a belief that space is the product of purposeful changes in the
environment, its separate aspect, (B. Kupuuenko, W. lengpuk, H. Kacsapym), for example,
I. Shendryk [28], working on the problem of designing of the educational space of the subject,
proceeds from the fact that space is a mastered environment by a human (natural, cultural, social,
informative) adapted for solving the corresponding tasks; the environment is given, and space is an
acquirement. On the other hand — on the contrary, the environment (educational, informational) is
an integral part of the space (cultural and educational, social and cultural, urban, ethnocultural)
[25]. Besides, a number of researchers, especially those who do not set the issue of space as a
primary goal or support linguistic conceptualism, use them as synonymous (JI. HoBukoBa &
M. Cokonorckuii, H. CenuBanoga). In this article, we accept the thesis that the environment is a
special generating part of space, the combination of different types of environments into a single
space, determining the synergistic effect, according to I. Kant, "we can imagine only one single
space, and if we talk about many spaces, then we understand them only as parts of the same unified
space” [17, p. 51], the content of the effect of these parts combination — is in their development,
together with the scale of space (M. [llanaes, C. Kpussix). At the same time, we do not isolate the
thesis about their possible synonymy.



Summarizing, we can note that there is a significant affinity between the notions of the
cultural and educational environment and space, since both denote the environment of the subject
(university), while the environment means immersion into a certain informational flow (A. Moles)
to change and improve the human self, therefore — the involvement of the subject-person is
necessary. Space implies not temporary, though long-term, immersion, but a permanent presence,
where human participation is not obligatory, realizing its functions in a fatefully difficult moments,
that is why nowadays the discussion of the problems of the space of education and culture in the
Ukrainian and Russian research has been intensified.

Thus, the correlation of "environment-space™ in university education also involves the
correlation of "locality-globality”, "physical reality- virtuality”, without various complementary
educational environments, that function in the dimensions of "socialization-individualization",
"integration-differentiation” and "age-not age" [6] and, first of all, reacting to the formation of new
niches, filling them. The following characteristic features of the space, given by G. Chelpanov [5,
p. 227-231] coordinate with the previous statement, such as: a notion of the structure of space,
where each element exists at the same time simultaneously and separately with regard to others;
continuity as integrity, introduced by the way of its comprehension; homogeneity as identification
of its constituent parts; infinity as an understanding of its potential. In addition, while discussing
the inner essence of the university, which is its cultural and educational space, we should
understand that it liable to qualitative changes, development as an immanent process, which is, a
"continuing movement inside" and consists in establishing of such dependence and relationships ,
"which would allow to lead the following states to the previous ones, and then deduce them from
the previous on the basis of these connections” [27, pp.171—172], which corresponds to Kant's
duality in the comprehension of the humanitarian space. Thus, the usage of the category of space is
more appropriate in relation to this object. Here the following issue arises — the nature of this space.

2.2. Is the nature of the cultural and educational space of the university: philosophical,

cultural or social?

A short review of the research confirms the need to select a position. In particular,
concerning the philosophical space, in the future we will be guided by the culturological and
ontological tradition, according to which the understanding of space and time is related to the
practical activity of man (creation of culture), while the time — is the beginning, end, or duration of
this activity, and space — is the correlation between own and other person’s activities. Universals of
the similar type can be assumed as — noosphere (T. de Chardin, V. Vernadsky); the intellectual
sphere (A. Humboldt); the psycho sphere (O. Reiser); pneumatic sphere (P. Florensky); the spirit of
time (G. Hegel); the spirit of the people (J. Herder); general mind (H. Gadamer); worldview
(M. Pyrogov); mass consciousness (E. Durkheim); mass psyche (S. Freud); collective unconscious
(C. Jung); the paradigm (T. Kuhn); episteme (M. Foucault); semiosphere (Yu. Lotman); value and
sense universe (S. Krymsky); third world (K. Popper); system of intelligent matter [2].

Culturological conceptions of studying of the organization of space and time in their non-
physical content are often realized in the context of metaphorization of activity, resulting - in the
"performing™ of certain cultural scenarios, the closest organizational model of which is their
staging (performance). The organization of the cultural and educational space of the university, its
interpretation can be also represented with the help of dramaturgical culturological models —
metaphors [10, p. 2005] and theatrical (game) analogies [36]. In such a context, the university's
cultural space is a certain area, where the playing activity arises and is regulated (according to the
professional and cultural scenarios), as well as the creative activity of individuals that contributes
to its preservation, and, at the same time, creates new cultural values [22]. A. Karmin [18, p. 203],
defining the cultural space as a set of "all models and ideals of human activity and all cultural
relations”, also implemented an activity approach to its comprehension. The same statement was
affirmed by P. Florensky, who identified culture as an environment, which brings up a personality,
and argued that culture, in fact, "can be interpreted as the activity of space organization. In one
case, this is the space of our life-affairs and the corresponding activity is called a technique. In
other cases, this space is thinkable, thought-provoking model of reality, and the reality of its



organization is called science and philosophy ... The third category of cases lies in-between the first
two ... The organization of such spaces is called an art” [12, p. 112].

The next concept of the cultural space — which lies beyond its physical contents — therefore
can be called virtual (it has no physical incarnation); it institutionally brings it closer to education.
In particular, A. Bystrova notes: "Cultural space — is also a space for the realization of human
virtuality (deeds, abilities, skills, desires), the implementation of social programs, aims, interests,
the spread of ideas and views, language and traditions, beliefs and norms, etc." [4, p.39].

Expanding the notion of culture to the level of ontological category, "one should understand
culture as a special form of existence, the substance of which is" culture "- that is an organic
combination of spirit and matter”; at the same time, M. Kagan [16, p. 38] attaches the
characteristics of space and time to culture, grounding the historical laws of its existence (self-
preservation and uneven development of its various subsystems and elements). J. Dewey also sticks
to the similar views, recognizing the ability of culture to self-preservation and its organizational
influence on the configuration of the order and structure of aspirations and activities of any group
[5, pp. 38-45] and, at the same time, it performs the role of the restrictor-emancipator. This virtual
approach opens up the possibility of historical research of the genesis of cultural and educational
space both at the institutional level of education, and also at the micro level of the university.

In the context of sociological approaches to understanding the content and genesis of the
category of social and cultural space, a thing that really matters is its progress, starting from
G. Simmel and his sociology of space, where the vitally important characteristic of the latter is its
passivity, objectivity, A. Comte [17, pp.11-21] with his "social dynamics"”, which involves a
number of evolutionary forms of the organization of thinking, the initial among which is
theological, then go- metaphysical and positive, which correspond to the military, feudal and
industrial phases. G. Spencer [33, p. 221], continuing the thesis of A. Comte, defined the three-
componental structure of social space as an organism, whose functioning is provided by specific
bodies - social institutions, separating the internal and external subsystems, as well as the
intermediate, symbolic (culture, language), which links them and, in such a way, organizes the
space and functionally builds the boundary from the sphere of efficiency of cultural and educational
space. According to it, the genesis of non-biological space was considered by the scientist from the
point of view of social Darwinism in biological terminology. Furthermore, choosing between two
types of organizations, E. Durkheim [7, p. 286] preferred organic (appears in an industrial society
on the basis of the division of labor as a new fact of common consciousness) over mechanical
(which is inherent to the pre-industrial era), while admitting that the states of consciousness depend
on the way of communities organization, the quality of interactions within them, "because they are
the products of group life, so only the nature of the group can explain them™ [7, p. 292]. P. Sorokin
gave the phenomenological explanation [32, p. 298] to the meaning of the social space, as "a certain
universe consisting of the population of the Earth™” and the ability to determine the position of a man
or phenomenon in it through determination of their relations to "starting points" - other people or
groups, this explanation is close to the explanation of socio-spatial relations, which was made by
E. Durkheim. The same idea was expressed by Ch. Cooley in the context of communicational
space, describing the mechanism of its development: "Symbols, traditions, institutions are projected
outside the mind and then make a reverse effect, controlling the mind, stimulating, developing and
consolidating some thoughts at the expense of others, which are closed to the impulses that can
awaken them" [7]. P. Bourdieu explained the meaning of the concept of social space as "an abstract,
formed with an ensemble of subspaces or fields (economic, intellectual) ..., one that strives for
being realized in it (in the physical space — author's) more or less completely and accurately” [3, p.
53]. Proceeding with the topic of heterogeneity of the content of the social space, this author [11]
distinguishes three aspects of social space studying, namely: as the space of interaction of social
operators (P. Sorokin, A. Giddens), as a metaphorical space of social factors (G. Simmel), as the
place of location of objects and subjects, which is physically available (E. Durkheim, M. Weber) or
immense: streams (M. Castells), fields (P. Bourdieu). I. Shendryck [28] classified the definition of
social space in the following way: as a result of the interaction of the natural environment and
human activity; as contemplation and representation, observation and social analysis, that is
expressed in theories of interpretation of meanings; as the interaction of space and time, the form of



social being; as multileveled and heterogeneous, representing the historical context of the matter
movement and the transformation of social energy into the concrete forms of life of a society and its
structures; as the personally notional formation of the space — the spiritual component of human
life; as a result the subject-subjective interactions ("horizon™ by E. Husserl, "prospective” by
K. Jaspers, "landscape” by M. Heidegger, "life world" by E. Husserl and A. Schiitz). The last
criterion has become widespread among Ukrainian and Russian researchers nowadays.

Consequently, the sociological direction of non-biological space concept studying (including
cultural and educational) gives the opportunity to define it as an abstract and symbolic aspect of
existing relationships between people within different groups, including professional, the study of
which gives the possibility of cross-examination of individuals and the groups, which they belong
to. In addition, this type of space is meaningfully structured, depending on micro groups or types of
interactions, and it develops, evolves both due to the effects of other spatial-group entities, and due
to its own influence on them. The expediency of usage of the methodological achievements of
sociology in the field of social space studying in pedagogy is confirmed by E. Durkheim, who
stated in the lecture "Pedagogy and Sociology": " | personally think that the basis of any theoretical
construction in pedagogy is the following statement: education - is a phenomenon, mainly, social
both by its functions, and by origin, therefore, pedagogy depends on sociology..." [8]. At the same
time, grounding the thesis of the dependence of education on the content of social relations, the
scientist found it in culture, in its general human contexts, thanks to which it becomes possible to
overcome the social differentiation, to harmonize the pedagogical ideal, which depends on the
social structure.

Social space and time develop in unity, but unequally, forming a social chronotope (time and
space), which was described by A. Ukhtomsky in the context of research on physiology, and
M.Bakhtin — in literary studies, thanks to the latter writer, this concept was spread to humanitarian
research. Modern authors consider metaphors as means of organization of pedagogical chronotope —
they are mediators of interactions and communications with "two referents: values, meanings and a
particular pedagogical situation™ [26, p. 136].

2.3. Cultural and educational space: classification and definitions

The study of cultural and educational space can be classified in different ways, namely:
depending on the level of education and the type of educational institution (N. Kasiarum). In
connection with this, there are a number of studies dedicated to the educational space of a preschool
educational institution (K. Krutiy, O. Litichenko, N. Kolosova), general secondary school
(A. Tsymbalaru, A. Tsuker, V. Yasvin, G.Kovaliov and Yu. Abramova, K. Prykhodchenko,
A. Katashov), vocational education (E. Zeyer and I. Mieshkova, A. Rosstalnoy, S. Aloshina), higher
educational establishments, including universities (A. Bondarevskaya, T. Isaieva and O. Rubanyk,
T. Meng, S. Belikova, O. Pisotska).

In addition, a qualitative typology of spaces is performed: informational and educational
(L. Gorbunov), artistic and educational (L. Troielnikova), literary and educational (L. Kalachova
and A. Popova), multicultural educational (Ya. Poliakova, O. Demydenko), vocational educational
(E. Zeier and 1. Mieshkova, V. Gordienko), a pedagogically comfortable environment as a
phenomenon that contributes to the transformation of the educational environment into a cultural
space (I. Larisova), dialogical space (V.Hordienko and L. Kopets), integral humanitarian
educational space (O. Danyliuk), semiotic (V. Dreshpak), viable space in the educational process
(N. Solovyova), spiritual space of educational institution (M. Leshchenko).

There are attempts of functional classification, for example, T. Tkach [34, p. 759-760]
distinguishes cultural and educational spaces, depending on the index of combination that, firstly,
belong to different spheres of culture: philosophy, pedagogy; and secondly, educational systems on
a global scale; the third approach links the space with the system of educational technologies, extra-
curricular work, management, interaction with other social institutions, interrelations between
education and society as a whole.

We consider that it is necessary to classify the definition of the concept of cultural and
educational space (and used by the authors in synonymous meaning with other spatial constructs)
according to the following criteria:



1. The definition of the cultural and educational space as the physical factor of the spatial
organization (educational environment as an organized school space (M. Isaieva el. O. Leonova),
and numerous studies on ethnopedagogical themes, which are similar to this understanding.
According to this criterion, the cultural and educational space of the university — is an organized
order of events, as a result of purposeful teachers’ activity, and their external circumstances, which
are considered correct within a specific university, the system of the corresponding institutions,
national or public education.

2. Cultural and educational space as an organizational and managerial category (single
educational space (N.Rybka, I. Malyukova and co-authors, S. Zdioruk and co-authors);
organizational culture of wvocational and educational environment (V. Hordienko), single
educational and scientific space (Kh. Oleksyk), the factor of the modernization of pedagogical
education (I. Nabok). This approach makes it possible to define the university's cultural and
educational space as — an organized ground, aiming at optimization of management, whose main
function is legitimization of certain decisions that correspond to its parameters for their further
successful implementation.

3. Cultural and educational space as a factor of pedagogical influence (the factor of formation
of project and technological culture of the future teacher of technologies and drawing (V. Moshtuk);
the factor of the influence on the development of students’ subjectivity (T. Ravchyna); the factor of
a modern specialist formation (N. Chybisova); the pedagogical potential of higher educational
institution corporate culture (M. Bielyaieva); the determination of the professional and personal
formation of the future engineer (N. Niemtsova); the basis for the creation of the technology of
development of pedagogically talented future teachers (H. Golubova); organized in a special way
social and pedagogical environment that stimulates both the development and self-development of
its every member, a system of proper conditions for personal and creative development
(N. Shchigolieva); a set of educational programs that are implemented by educational institutions,
informational products created by the media and available on the internet that can affect the
individual direction of personality’s development (The institute of innovational activity in education
of the Russian Academy of Education); the factor of pedagogy of environment, the "brine" (the
static external environment concerning an individual, where he is an element, and has to be
arranged in the context of the environment), or "jazz" (a non-static environment, the arrangement of
heterogeneous, beyond which the elements lose their quality, that exists only as a moment or an
effect of subject interaction, where an individual is the result of the process of his own activity)
[15]; educational space, which creates potential of abilities (V. Shpak). In general, this criterion
stipulates the following definition of cultural and educational space of the university: it is the basis
and the target of the individual and collective types efforts direction to reach the goals of high-
quality vocational and pedagogical training.

4. Cultural and educational space as a coordinate system / landscape for social and ethnic
values (educational space as a worldview and valuable basis of the social and cultural development
of society (O. Marchenko); the paradigm of values orientations and transformations of society
(I. Mukhina), reaction to social tendencies (O. Andropova), the transmitter of universal human
values and the values of national culture to the younger generation (O. Malytska); the result of the
conceptualization of the educational system development (H. Zakharova)). According to the
analysis of the above-mentioned definitions, the cultural and educational space of university — is an
institutional formation, which generates its own rules and grounds its own values, at the same time,
it is also selectively open to other similar social institutional formations, with which the cultural
exchange of values takes place.

5. Cultural and educational space as a space of social and psychological communications
(adaptation factor (E. Gingel, V.Streltsova); the circumstances of socialization (V. Labunskaya).
While defining cultural and educational space of the university in social and psychological context,
patterns’ features and ways of identification in it, take the first place. Therefore, the cultural and
educational space — is a totality of cultural samples, which are formed as a result of experiencing
certain events on the university scale, its life experience, which serves as a standard to follow for
beginners, and it forms patterns for their further vocational and educational activities, by passing it



from generation (teachers and students) to generation (teachers and students), including the
combinations of "teacher-teacher", "student-student”.

6. Cultural and educational space as an object of philosophical and educational discourse, in
particular, "the form of modern education existence™ (A. Bondarevskaya); the object of structuring
(N. Radionova); the environment of personality humanization (I. Kadiyevskaya); the category of the
philosophy of education, which reflects the peculiarities of the structural transformation of
intellectual life (V. Kremin); a pedagogical phenomenon of meeting and interaction between a
person and the surrounding elements — culture carriers, which results in their comprehension and
cognition (A. Tsymbalaru). As an object of philosophical and pedagogical discourse, the cultural
and educational space of the university is an ontological category, a phenomenon, the study of
which is possible in collective and individual contexts as a specific reflection on the events, and the
comprehension takes place in the field of hermeneutics by revealing the textual and contextual
contents of internal and external events, with respect to the boundaries of this space.

7. Cultural and educational space as a factor of the formation of a person’s subjectivity
(G. Gerasimov, I. Shendryk, T. Tkach), "a soft framework of potential that surrounds and penetrates
into the tissue of educational interactions, the epicenter of which —is the main subject of education —
the person, who studies” [19, p.138]. The university's cultural and educational space in the
dimension of subjectivity - is a special reflection of the synthesis of heterogeneous cultural and
educational influences on the features of an indigenous personality (person or university), who or
which was active in the formation of this reflection.

8. Cultural and educational space as a circumstance of metaphorization and wording of reality
(M. Elvesson, V. Onyshchyk, V. Sydorova), an educational system of personal-development type,
where the systematic translation of educational information into the languages of various sciences
and arts is possible. (O. Danyliuk). From these points of view, the cultural and educational space of
the university — is a prism of changing the information and, as a result, it acquires an individually
valuable content, being transformed from the external into internal, turning into a symbolic
university, professional or personal reality.

The definition itself is worded in the following way: "the cultural and educational space of the
university is a special type of the local chronotope, which appeared as a result of individual and
collective subject activities for the mastering of applied value-oriented, symbolic and sign
professional reality, that, in its turn, stipulates both the parameters of this reality, and the activity of
subjects in relation to its development and organization" [30, p. 47].

3. Conclusions

Having analyzed the approaches of pedagogy, philosophy, cultural studies and sociology,
concerning the definition of cultural and educational space, we observe that they coincide at the
point of defining it as the cause and result of symbolization of subjects interactions, that take place
in a certain physical and intellectual landscape, creating a new cultural and temporal reality, which
can be of different character (professional and pedagogical, social, cultural, scientific, etc.). The
distinguishing of the key content of the definition (its criterion) reveals its hermeneutic emphasis,
therefore, depending on the purpose, researchers use different definitions of the same concept. This
leads to poly-contextuality, which, on the one hand, "blurs" the hermeneutic framework, and on the
other hand — prevents their conservation, provides an opportunity for the creation of new scientific
messages.

The perspective of the further development in this direction is considered in the formation of
the methodological basis of the educational research, and besides, the prerequisite for the formation
of specific strategies for the development of cultural and educational spaces of universities.

References

1. Asmolov, Aleksandr. On the other side of consciousness: the methodological problems of
non-classical psychology. Smysl, Moscow, 2002. (in Russian)

Bazaluk, Oleg . Intelligent matter. Naukova dumka, Kyiv, 2000. (in Russian)

3. Bourdieu, Pier. Sociology of social space. Moscow; Saint Petersburg, 2007. (in Russian)

N



10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

24,

25.

Bystrova, Anna. Cultural space as a subject of philosophical reflection. Filosofskiye nauki,
12, 2004, 24-42. (in Russian)

Chelpanov, Georgiy. Psychology. Philosophy. Education. Moscow; Voronezh, 1999. (in
Russian)

Comte, August. The spirit of positive philosophy: the word about positive thinking. Knizhnyy
dom «Librokomy, Moscow, 2011. (in Russian)

Dobrenkov, Vladimir & Belenkova, Lyubov. Texts on the history of sociology in the XIX-
XX centuries. Reader. Nauka, Moscow, 1994. (in Russian)

Durkheim, Emil. Pedagogy and Sociology In: Dyurkgeym E. Sotsiologiya. Ee predmet.
metod.  Prednaznacheniye.  Kanon, = Moscow, 1995. Retrieved from
http://janex.narod.ru/Shade/socio.htm (in Russian)

Elkonin, Boris. Pedagogy of development: experimental action as a basis of educatlon

[Electronic resource]. Retrieved from
http://lwww.experiment.lv/rus/biblio/vestnik_11/v11 elkonin.htm (in Ru35|an)

Elvesson, Mets. Organizational culture. — 1zd-vo Gumanitarnyy Tsentr Kh, 2005. (in
Russian)

Filippov, Aleksandr. Elementary sociology of space. Sotsiologicheskiy zhurnal, 1995, No 1,
45—69. (in Russian)

Florenskiy, Pavel. Collection of works. Articles and studies on the history and philosophy of
art and archeology. Mysl, Moscow, 2000. (in Russian)

Frumin, Isak. Introduction to the theory and practice of democratic education. Znaniye,
Krasnoyarsk, 1998. (in Russian)

Gerasimov, Georgiy. Socio-pedagogical dimension of the cultural and educational
space. Materialy IV Vserossiyskogo sotsiologicheskogo kongressa «Sotsiologiya v sisteme
nauchnogo upravleniya obshchestvomy., 18, 1045-1046. Retrieved from http://all-russia-
sc.ru/netcat_files/File/Part18.pdf (in Russian)

Gusakovskiy,  Mikhail. Instead of the conclusion. Universitet kak tsentr
kulturoporozhdayushchego obrazovaniya. Izmeneniye form kommunikatsii v uchebnom
protsesse. Minsk, 2004. Retrieved from http://www.bsu.by/Cache/pdf/388903.pdf  (in
Russian)

Kagan, Moisey. Ontology of culture Paradigma: filosofsko-kulturologicheskiy almanakh —
Saint Petersburg, 2008, Is. 11, 28—51. (in Russian)

Kant, Immanuil. The criticism of clear mind. Saint Petersburg, 1993. (in Russian)

Karmin, Anatoliy. Fundamentals of Cultural Studies: the morphology of culture. Lan, Saint
Petersburg, 1997. (in Russian)

Kisil, Mykola. The space of education from the point of view of its main subject. Visnyk
Cherkas'koho universytetu. Seriya “Pedahohichni nauky”, 2006, Is. 88, 138—141. (in
Ukrainian)

Korsakova, Tatiana & Korsakov, Mikhail. Way of life of the educational organization: An
Intellectual Model. American Journal of Educational Research. 2013, Vol. 1, No 5, 156-
161. (in English)

Leontyev, Aleksey. The image of the world In: Leontyev ANN. Izbrannyye
psikhologicheskiye proizvedeniya v 2 t. Pedagogika, Moscow, 1983, 251—261. (in
Russian)

Orlova, Elena. Cultural space: definition, features, structure. Analitika kulturologii, 2010,
Is. 3 (18). Retrieved from : http://www.analiculturolog.ru/journal/archive/item/589-cultural-
space-structure-determination-of-specificity.html (in Russian)

Panarin, Aleksandr. Christian fundamentalism against the market terrorism. Nash
sovremennik, 2003, No 1, 166—178; No 2, 218—233.Retrieved from
http://club.geurasia.org/index.php?act=attach&type=post&id=2094. (in Russian)

Philosophy reader: in 6 volumes.In: Zarubizhna filosofiya XX stolittya. Dovira, Kyiv, 1993.
(in Ukrainian)

Radul, Valerii. Social maturity of a young teacher: a monograph. Vyshcha shkola, Kyiv,
1997. (in Ukrainian)


http://janex.narod.ru/Shade/socio.htm
http://www.experiment.lv/rus/biblio/vestnik_11/v11_elkonin.htm
http://www.analiculturolog.ru/journal/archive/item/589-cultural-space-structure-determination-of-specificity.html
http://www.analiculturolog.ru/journal/archive/item/589-cultural-space-structure-determination-of-specificity.html
http://club.geurasia.org/index.php?act=attach&type=post&id=2094

26.

27.

28.

29.

30.

31.

32.
33.
34.

35.
36.

37.

Senko, Yuriy. Humanitarian foundations of pedagogical education. Akademiya, Moscow,
2000. (in Russian)

Shchedrovitskiy G.P., Rozin V.M., Alekseyev N.G., Nepomnyashchaya N.l. Pedagogy and
logic. Kastal, Moscow, 1993. (in Russian)

Shendryk, lvan. The educational space of the subject and its design: a monograph.
APKIPRO, M, 2003. (in Russian)

Smirnov, Vladislav. Informational pedagogy: a monograph In: T.P.Varlamova.
I.S. Eremina. L.P. Efimova i dr. Teoriya. metodika i organizatsiya pedagogicheskoy raboty.
SIBPRINT, Novosibirsk, 2010, Vol. 2. (in Russian)

Smolinska, Olesia. Theoretical and methodological foundations of the organization of
cultural and educational space of Ukrainian pedagogical universities: a monograph. —
Universytetska knyha, Sumy, 2014. (in Ukrainian)

Solodova, Evgeniya. Educational problems and new models of educational processes.
Sinergetika i obrazovaniye. Retrieved from: http://spkurdyumov.ru/education/problemy-
obrazovaniya-i-novye-modeli-obrazovatelnyx-processov/ (in Russian)

Sorokin, Pitirim. Human. Civilization. Society. Politizdat, Moscow, 1992. (in Russian)
Spenser, Gerbert . Synthetic philosophy. «Nika-Tsentr», Kyiv, 1997. (in Russian)

Tkach, Tamara. Methodological foundations of the research of personality’s educational
space Zbirnyk naukovykh prats K-PNU imeni Ivana Ogienka. Institutu psykhologii im.
G.S. Kostyuka NAPN Ukraini, 2012, Is. 18, 757—766. (in Ukrainian)

Uoshborn, Karlton. New schools in Western Europe. Moscow, 1982. (in Russian)
Voskanyan, Marine. Play in an individual-oriented society. Obshchestvennyye nauki i
sovremennost, (2), 2009, 170-176. (in Russian)

Yamburg, Evgeniy. Outlines of cultural and historical pedagogy Pedagogika., 2001, No 1,
3-10. (in Russian)


http://spkurdyumov.ru/education/problemy-obrazovaniya-i-novye-modeli-obrazovatelnyx-processov/
http://spkurdyumov.ru/education/problemy-obrazovaniya-i-novye-modeli-obrazovatelnyx-processov/

Smolinska O., Dzyubynska. Kh. "Crossroads™ of culture and education as a methodological basis
for modern pedagogy content formation. Journal of Vasyl Stefanyk Precarpathian National
University. 2016. Vol. 3. Ne 2-3. P. 39-49.

3ae0anns ons onpayro6aHus

1. O3HailoMTeCh 31 3MICTOM CTAaTTi.

2. Sxuii 13 METOOIOTIYHUX MITXOIIB B OCBITI pealli3yloTh aBTOPHU: QyHIaAMEHTAI3aMi] Yu
1H MBI TyasTi3anii?

3. YoMy 3MiCT OCBITH HE BHU3HAYAETHCS OJHOOCIOHO BUKIAJaueM 4u Kademporo, ajke

BOHU — ¢axiBii?
[TosicHITH MEXaHi3M BIUTUBY KYJIbTYpPH Ha OCBITH 1 3BOPOTHUI MEXaHI3M.
SKy posb BUKOHYE IPUHIUI KYJIbTYPOBIAMOBIAHOCTI Y BUIIIN OCBITI?
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"Crossroads™ of culture and education as a methodological basis for modern pedagogy
content formation

Cwmoninceka Omecs, [3ro0mHchka XpuctuHa. “Tlepexpectsi” KyabTypu W OCBITH SIK
METO/I0JIOTIYHA OCHOBA (POPMYBaAHHS 3MICTIB Cy4acHOI MeJaroriku.

VY cTarTi pO3rIANAOThCA Pi3HI ACHEKTH MOEIHAHHS KYIbTYPU W OCBITH 3 METOIO MOIIYKY
METOJIOJIOTIYHUX OCHOB (DOPMYBaHHS HOBHX 3MICTIB MEJAroriku. 30Kpema, MpoaHaTi30BaHO Taki
ACTICKTH, 1110 TIOETHYIOTh KYJIbTYpPY M OCBITY: OHTOJIOTIYHA €THICTh JIFOJWHU 1 CYCIUIBCTBA, CITITbHA
€BOJIIOLIIS KyJIBTYPH il TyXOBHOCTI 1, BJIacHE, A1aJIeKTUYHUIN XapakTep 3B’ 513Ky (DEHOMEHIB KyIbTypU
i OCBiTH.

ABTOpH, IPYHTYIOUUCH Ha (1IOCO(CHKUX Ta MENAroriyHUX JPKEpeax, 30CEepeKYIOTh yBary
Ha Te31 Mpo HEOOXiqHICTh PO3po0KK (pyHIAMEHTaTBHHUX MiAXOIB 10 (opMyBaHHS 3MICTIB OCBITH B
utomy. KirouoBoro mpo0iaeMor Cyd4acHOro CTaHy CIpaB, IIPU LbOMY, JOCIIHUKH BBa)KaIOTh
CYIIEPEUHICTh, MO ICHYE MiX ONEPATHBHOK JOIUIBHICTIO MIBUIKOTO MEPETBOPEHHS 3MICTIB Ta X
KYJIBTYPHO OOYMOBIICHOIO TATNICTIO. PO3B’s13aHHS 11i€1 CynepeyHOCTI aBTOpU BOAYAIOTh Yy CHUIBHUX
CYTHICHHX Ta IMHAMIYHUX XapaKTEPHCTUKAX KYJIbTYpH Ta OCBITH, 10 (OPMYIOTH CrenupidHy
€IHICTh — KYJIbTYpHO-OCBITHIN mpoctip. Lleit ¢deHoMmeH, cBO€l0 ueproro, Mae 3JaTHICTh J0
reHepyBaHHs KyJIbTYpPOBIAMNOBIIHUX 3MICTIB SIK Cy4acHOI OCBITH, TaK 1 I€Jaroriku.

KurouoBi cioBa: kynbTypa, OCBITa, 3MICT, METOAOJOTIYHI MiAXOJH, KyJIbTYpHO-OCBITHIN
MPOCTIp

Abstract. The article deals with various aspects of culture and education combination in
order to seek methodological basis for the formation of new pedagogy content. Particularly, the
following aspects which combine culture and education are analyzed: ontological unity of man and
society, the common evolution of culture and spirituality and, namely, the dialectical character of
connection between phenomena of culture and education.

The authors, who base on philosophical and pedagogical sources focus on the thesis about the
necessity of developing fundamental approaches to the development of educational content in
general. However, researchers consider the contradiction that exists between expediency of rapid
contents transformation and their culture stipulated gravitation - the key issue of the current state of
affairs. Authors find the solution to this problem in common conceptual and dynamic characteristics
of culture and education, which form a specific unity - cultural and educational space. This
phenomenon, in its turn, has the ability to generate culture appropriate contents of both modern
education and pedagogy.

Keywords: culture, education, content, methodological approaches, cultural and educational
space.

Modern education is characterized by instability and uncertainty, above all, in its content and
principles that received several dimensions, including personal, social and scientific. The reasons
for this are the general trends of human society development, which, in its turn, were the result of



scientific and technological revolution that had leveled the boundaries of states, nations,
professions, personalities. The problems of pedagogical principles are not considered in the article,
as the purpose of writing is the search of common, stable principles of formation of modern
pedagogy contents. The attempts to solve this problem through the praxeological approaches led to
the appearance of a large number of individual concepts, the difference between which is equivalent
to the difference between their authors. That is why, the search of methodological principles of
studying the unity between culture and education in semantic terms, to our mind, is appropriate to
conduct in the context of philosophical ideas, pedagogical concepts and theories. Instead, their
specification requires the analysis of a significant number and variety of scientific approaches,
views that would have contributed to the research of the above mentioned topics.

Firstly, it is necessary to clarify the nature and content of the phenomenon itself, which the
culture is. One of the most common and well-established definitions of "culture™ is mentioned in the
"Encyclopedia of Education”, "Culture is a system of programs of human activity, human behavior
and communication to change and improve the social life in all its major manifestations” [31, 439].
However, there are more than a thousand definitions of the concept of "culture™ in modern science
and it doesn’t make sense to dwell on each one. To our point of view, the emphasis on the
characteristics of major aspects of understanding of culture essence that have certain sustainability
and systematization is more productive. Especially, it concerns the clarification of the following
issues: culture as a special existence of a man and society, culture and spiritual development,
culture and education. Meanwhile, these aspects of the characteristics of "crossroads” of culture and
education are not limited.

Culture as a special existence of a man and society. The ontological approach concerning the
clarification of nature and content of culture was inherent to the representatives of ancient
philosophy. Even then (according to the classical scheme) two main trends are clearly defined:
idealistic (Socrates, Plato, Parmenid) and materialistic (Democritus, Levkip, Lucretius Carus,
Epicurus). Medium line in this classification belonged to "The prince philosophy" - Aristotle. If the
first group of scientists stressed that an initial principle of culture is the idea, man’s subjective
experience, others stick to the position that the basis for culture is the material world of things,
while Aristotle proved that culture - is the unity of ideal and material. This line, in its basic
manifestations and modifications goes through the Middle Ages, Modern Times, and various
philosophical, psychological and pedagogical trends, concepts, paradigms remain up to these days.
Instead, having all the opposite approaches to the definition of culture, certain general similarity is
inherent to them. In the flow of time, in the concept of culture, we can find more and more the
expression of human awareness of his role in the world, his activity and culture. The concept of the
"culture™ itself, as the linguists emphasize, appeared in the XVI1II century. The reason for this was
the fact that, there had been essential changes in the social life of man, his spiritual interpretation of
his existence at that time. Being physically finite being by nature, a man because of his phenomenal
ability to create something that does not exist in nature, as if overcoming his finiteness, attaches to
the harmony, to the infinity of the world universe.

The appearance of an independent concept of “culture” in the XVIII century, was not a direct
evidence of its complete exemption from the divine and natural worlds. The world of culture —is a
world of man, God's world. In this sense, man is not opposed to the natural and divine worlds but
harmonizes with them, filling the surrounding with beauty and sense. The human tragedy begins
when a person violates this harmonious unity and because of the low level of culture, he is trying to
be above nature or even above God. A man, as an intelligent being, is able to act freely, rationally
and humanely when with the help of God, he learns and changes the reality in the process of his
activity, forming appropriate relationships and connections. Thus, we can assert that culture is both
the way that humanity has historically overcome since its inception, and the main result of this way.
In this sense, culture is also a sphere of human existence where a man is a subject of his self-
development. For the first time the idea of "clever man™ was proved by I. Kant (1724-1804). In his
famous essay "Critique of Judgment™ Kant emphasized that the ultimate goal of nature, regarding
the human race, is not happiness but human culture. Further the philosopher claims that if it were
otherwise, then it would be unclear what man needs mind and freedom for. The essence of culture,
according to the philosopher, is that a person acquires the ability to set different goals. "The



acquisition ... by an intelligent being the ability to set any goals (also in his freedom) — is culture”
[16, 464].

Implementation of man’s goals is the most possible in the legal, civil society. However, the
imperfection of man and society threatens the humanity with large upheavals and losses. That is
why we face a problem of moral improvement as a separate individual, as well as a separate society
and the entire human community. At last, moral perfection will have the ability to overcome
intolerance, hatred, alienation. In such a way, according to Kant, the idea of "morality" acquires
higher reveletion of human culture. "Through art and science, we have achieved a high level of
culture. We are too civilized in terms of any tolerance and attentiveness in communication with each
other. But we still lack a lot to be considered morally perfect. In fact, the idea of morality belongs to
culture, but the application of this idea, which is only limited to likeness of morality in love, to
honor and to outward decency, is only civilization" [17, 18]. According to Kant, two lines of human
development as if have crossed in culture: the need of physical perfection, which is the "culture of
all abilities for the facilitation of the mind-given aim." [18, 326] and the necessity of moral
perfection "culture of morality in us", which implies "to fulfill your moral obligation, and, due to,
the sense of duty (in order to make a law not only a rule, but also a motive of deeds)" [18, 327].

So, considering culture as a content of "public value of a man", the philosopher developed a
teleological method, which was the basis for the analysis of all the phenomena and processes
similar to a purposeful free human activity, that is a priori grounded on the pure principles of mind.
In addition, Kant’s works about teleological character of nature, where a man is one of its units, and
at the same time is a phenomenon and noumenon, then it proves that culture - is not only its
ultimate goal, but a tool that is able to liberate it from a purely physical, empirical conditions of
daily existence [1, 222].

Culture is a special existence of a man and society, not only because of their humanization,
but also creativity, said Kant. The development of creative skills of man and society, mutual
enrichment of value systems are on the basis of real culture. Thus, in the field of goal-setting, a man
assumes a divine function of creation in the sphere of culture. People create culture as a living
organism and contemplate the deeds of their hands and mind, manifested intuitive ability that
captures particular in general and general in particular. Such cognition is possible only as a culture-
creating activity and is inherent to human activity and to the activities of collective entities —
universities, which also perform goal-setting and culture creation.

The ontological approach to the nature and content of culture is also inherent to G. Hegel
(1770-1831). Instead, the scientist largely denies the subjectivism of Kant and proves that the
appearance and development of culture is objective and historical by its nature. The manifestation
of culture of individual and society - is the manifestation of absolute spirit. Cultural development of
an individual reproduces all levels of self-knowledge of world spirit, starting with the most
primitive subject consciousness and ending with absolute knowledge, that is the knowledge of all
the shapes and laws that rule the process of spiritual development from inside. This process
becomes a conscious self-knowledge of the world spirit, and therefore the essence of culture can be
understood just from the path that the human spirit has passed in order to understand its own
organization, which is identical to the organization of the Universe. Such formula of culture is
considered to be axiomatic "Culture — is a man-made "second nature" [12, 83]. The philosopher
believed that culture is the foundation of life, the absolute value of man and society.

Contrary to the rational views of G. Hegel, F. Shelling and others, who are the representatives
of irrational direction (F. Nietzsche, A. Schopenhauer) also argued that culture is a special existence
of human being and society. However, according to their understanding, the ontological aspects of
culture are not in the mind of man and in the universe mind, but — in a will. Culture — is a global
will, it is the inner strength, which encourages the mankind to active culture creation. The higher
the degree of objectivity of will, the more it reveals itself as the idea of culture, and its existence in
itself resembles the Platonic world of ideas. At the level of an individual - a man is guided by
motives and culture needs, at the same time, revealing the freedom of will. Where there is a low
exposure of will, there is a low level of culture, which tragically affects human life, society and
humanity. The expression of barbarism is man’s selfishness, jealousy, aggression and so on. It is
culture, which is able to overcome evil, make us human, to inoculate us conscience, justice,



compassion, empathy and so on. And, after all, a man is a man to the extent he creates himself:
"What the individual is like and what he has inside, so, his identity and his dignity - are the only
things, which are directly connected with his happiness and prosperity. All the other conditions are
only of mediated nature..." [24, 365].

The philosophy of Schopenhauer made a significant impact on the "philosophy of life", which
was set up by F. Nietzsche (1844-1900). Exactly this scientist largely determined a new cultural and
philosophical orientation of the late X1X - early XXI centuries. The style of thinking, methodology
and language paradigms, which were specified by Nietzsche, have become samples and standards
of European culture for a long time. Nietzsche claimed that all the problems of modern culture are
related to the fact that it focuses on science, and the last one is based on unnatural (strange,
instinctive in its core) mind. Taking all the above mentioned into account, about understanding of
the origination of culture, Nietzsche created his own doctrine. For this thinker, the central issue was
the following one: in what way to create such a culture, subordinating to which a person could
improve his inner world and educate himself. The philosopher devotes such works to the
development of this idea: "The birth of Tragedy"”, "Human too human", "Morning Star", "Also
Zarathustra said" and others. Namely, in the last of the mentioned works F. Nietzsche asserts the
supreme value of human cultural improvement, the result of which will be a man, who surpasses
modern man with his moral and intellectual qualities. The role of the cultural and ethical ideal
F. Nietzsche offers to a supreme man. This idea is one of the main in the design of his teachings. A
supreme man - is a person who has overcome his physical nature, thanks to his will, self-creation,
has reached new spiritual qualities.

Nietzsche believed that there existed the morality of slaves and officials in every culture.
Servants, who seek universal equality, create cultural ideals are responsible for the current low state
of culture. So, not only criticism is necessary, but a radical reassessment of European cultural
values on the basis of dynamics of real life. Life itself becomes an important part of the global
process, where the main thing is the will to power. "Not poverty, not passion - no! Love to power -
wrote F. Nietzsche - is the demon of men. Give them everything - health, food, housing, education -
and they will be unhappy, dissatisfied because the demon waits, waits and strives for pleasure. Take
everything from them and satisfy all their demons, and they will be happy, so happy, as only the
men of demon can be" [19, 117].

The implementation of Nietzsche’s ideas in the philosophy of the XX century was carried out
in different directions. On the one hand — these are a variety of literature versions associated with
the names of M. Blanshot, P. Klossovskyy, A. Camus. On the other - very influential philosophical
interpretations of G. Gadamer and P. Ricoeur, M. Heidegger, G. Deleuze and J. Derrida, J.-
P. Sartre, K. Jaspers and others.

In particular, the representatives of existentialism (A. Camus, J.-P. Sartre, M. Heidegger,
K. Jaspers, etc.), justifying the idea of culture as a special existence of human being and society,
stressed that existence of the human race beyond culture is either impossible, or becomes inferior
and tragic. Man is able to realize his fundamental-specific place at the universe providing the
existence of freedom and culture. For example, according to J.-P. Sartre, man is "condemned to be
free", otherwise his life is already non-existence. A person can only realize his own project of
humanity in freedom and culture. "... We want to emphasize - wrote Sartre — that first of all, man
exists, that man — is a creature who strives for future and understands that he projects himself into
the future. Man - is primarily a project that is experiencing subjectively, but not moss, not mold and
not a cauliflower. Nothing exists to this project in the sky, that is perceived by mind, and a man will
become a man according to his project of life. ... So, existentialism gives every person his life in
possession and makes him fully responsible for his existence™ [21, 323].

Hermeneutic interpretation of culture, as a special existence of man and society (G. Gadamer,
P. Ricker, W. Dilthey, F. Schleiermacher, J. Habermas, etc.), basically comes to ontological nature
of the hermeneutic circle, that expresses the specific feature of the process of understanding related
to its cyclical nature. In this sense, the representatives of hermeneutics pay great attention to
providing cultural dialogue and to mutual understanding of nations. To their mind, only culture
makes possible moral and social solidarity among its members. Dialogue becomes a common way



of the interpretation of the world: as any "world" is able to cognize the other, it is also able to
expand its own image of the world; and it, eventually, becomes available to other worlds.

The problem of dialogue is inseparable from the ways and methods of interpretation the text
of culture, from the position of an interpreter. The thing is about mastering the information
contained in the text, about understanding and interpretation of the vision of the world, which is
typical for it. Dialogue involves joining different cultures, their mutual understanding and
enrichment. This path often runs through debate and discussions. These ideas ground on
phenomenologically-hermeneutic approach in the study of cultural and educational space at
Pedagogical University [27]. Thus, hermeneutics is, firstly, the ontology of understanding;
secondly, it limits the principle of reflection to the principle of understanding; thirdly, it considers
that the primary reality of the human being is his existence in language. "In language environment —
G. Gadamer wrote - real historically-vital relationships take place, which can be called
understanding, also in the case with the interpretation of texts. The linguistic nature of
understanding, the core, the specificity of effective historical consciousness™ [7, 452-453].

Native philosophical and pedagogical thought has also made a significant contribution to the
justification of the idea, according to which culture is a special existence of a man and society.
From the existential and Christian position this idea is highlighted in the works of V.I. Vernadsky,
B.D. Grinchenko, = M.P. Dragomanov,  G.S. Skovoroda, l.Ya. Franko, D.l. Chyzhevsky,
T.G. Shevchenko, P.D. Yurkevych, Ya.Ya. Yarema and many others. In particular, G.S. Skovoroda
wrote that fair society can emerge only on the basis of culture and education. The man becomes
happy in the society through the balance of mind, related work. The spiritual drama of man begins
when he does not want to learn himself, avoids gaining the achievements of the culture of his
nation, traditions, customs and so on. One of the leading thoughts of G.S. Skovoroda is the
following: where there is no freedom, there is no culture, and — and vice versa. Free man looks for
himself inside himself, but not only for himself, but also for others: "Gather thoughts within
yourself and seek inside for real blessing. Dig a well inside yourself to water both your house and
your neighbor’s. ... Only then the heart becomes saturated - when educated” [25, 169-174].

Existential-existent tradition of philosophical and pedagogical thought was thoroughly
developed by native philosopher P.D. Yurkevych, who believed that spirit is the absolute
foundation of existence and human activity. The idea, as a perfect substance, is not only the basis
for cognition, it permeates cultural experience of both man and society [30, 25].

The idea of P.D. Yurkevych is supplemented with the concept of "philosophy of the heart".
According to this scientist, the center of each life is the heart. It arises as a profound basis of human
truth, moral and spiritual source of cultural identity. Heart — is the center of man’s spiritual life.
Knowledge can be well gained, only penetrating into the heart.

Brilliant poet and thinker T.G. Shevchenko also believed that the sense of human existence is
freedom. The existence of Ukraine is considered through the prism of contradictions by this
cultural-educational activist. The lack of culture, enslaving of Ukrainian people by foreigners, he
perceives as a tragedy to contemporaries and, at the same time, optimistic for future generations.

This position is also present in the works of the giant spirit of Ukrainian people —
I.Ya. Franko. According to the philosopher, the spiritual ideal for society is a free nation as a
cultural organism that is able to adopt universal cultural values; overcoming spiritual alienation
concerning national cultural traditions; preservation of national and cultural identity. I. Franko
fought for his opinion, according to which: a free individual — free society, and vice versa: free,
democratic society — free, cultural identity.

D.I1. Chyzhevsky considered existence as an integral substance. "Ontological stability,"”
according to the philosopher — is a way of human existence in cultural environment. The main
condition of "ontological stability” — is the relationship of an individual with "here-existence",
respectively — the separation of a man from "here- existence™ is the reason for "ontological
instability"”, lack of culture, the loss of himself. D.l. Chyzhevsky was one of those, who first applied
conceptual apparatus and methods of European science in the history of Ukrainian culture and
interpreted Ukrainian culture in the context of European cultural process, discovered achievements
of Ukrainian Baroque to the world science [2].



Hermeneutic problems of culture as a special existence of man and society were thoroughly
studied in the national philosophical and pedagogical thought in the works of M.S. Grushevsky,
I.1. Ohiyenko, O.O. Potebnia, Lesia Ukrainka and many others.

The eminent language philosopher O.O. Potebnia proved that language is a key element of
culture, that human and national existence acquired cultural sense thanks to language. Mutual
understanding among nations becomes possible through language and, at the same time, language
represents originality and identity of a nation. Such hermeneutic approach allows O.O. Potebnia to
formulate the idea of the unity of culture, education, thinking and language.

Culture and spiritual development. A man is not only biological, but also spiritual being. In
works of the following philosophers and teachers M.O. Berdiayev, G.P. Vasyanovych,
V.1. Vernadsky, S.1. Gessen, B.D. Grinchenko, M.Ya. Danylevsky, A. Diesterweg, V.V. Zenkivsky,
I.A. Ziaziun, E.V. llyenkov, O.F. Losiev, I.I. Ohiyenko, V.D. Onyshchenko, J. Ortega and Gasset,
V.S. Solovyov, A. Toynbee, l.Ya. Franko, O. Shpengler the spirituality ranks as an integrated
category, which expresses theoretically-cognitive, artistic, creative, moral and axiological activity
of man. In Christian anthropology, spirituality is the expression of the highest moral direction of
human life to God. M.O. Berdiayev thinks that the main attribute of spirituality is freedom that
connects the human and the divine and reveals itself in the creation not only of cultural objects, but
also of own life, which is constantly developing. In modern domestic philosophical and pedagogical
thought horizons of spirituality are outlined through such triads: imagination-intuition-mind; belief-
conscience-will; love-joy-hope and others [29, 35-43].

Besides others, culture has the peculiarity that it is always aimed at the development of the
spiritual world of the individual. In this context, culture expresses subjective-personal aspect of
history, because of an active influence of the culture of the past on the culture of the future. This
impact on the development of spirituality of an individual and society can be regarded according to
the own self-determination. Without taking this aspect into account, it’s impossible to explain the
progress of culture in human history. That is why, it is vitally important for every person living in a
society, to strive consciously for mastering culture, creating it with his activity, spiritually
organizing the world. The lack of spirituality of an individual and society - is the death of humanity.
Concerning this aspect, the thought of E. Husserl is extremely important "... revolutionization of
whole culture, revolutionization of all culture-making way of human existence™ [11, 638].

Education is aimed at helping in this process - creating a new culture and spirituality. As
Russian philosopher 1.O. Ilyin emphasized that both culture and education fulfill their mission when
they realize "... spiritual examination of our soul acts and our subject matter: in separate people and
in small groups, in religious circles, philosophical societies and whole cultural movements, people
will unite viewing sacred origins of their lives, they will contemplate the life of their heart and
judge about it — as it should be and as it actually is, and what it lacks. ... Mankind needs renovation
of spirit and culturing the instinct, returning to the evangelic faith, and not “clean gloves", which
were promised by antichrist” [14, 402].

Culture and Education. These two phenomena are dialectically connected with each other, as
well as with the aims of society and every individual. Emphasizing this idea, |. Kant accentuates
that it is important for pedagogy, "that man must be intelligent, appropriate for society, pleasant and
influential™ [15, 454], and that a high level of individual culture can be achieved through education
and self-education, where the first layer — is "the culture of the skill", which is the ability to act, "to
assist in achieving the goals" [16, 464], and the second one — is "the culture of education”, which is
the exemption of will from the influence of desires, instincts that "make us incapable of self-reliant
choice" [16, 465], the possibility of independent goal setting. Exactly, through the joint aiming at
freedom of choices in culture, improving of human nature, the ideas of culture and education, which
are connected by Kant, who acknowledged that education is, at the same time, the art (expression of
culture), which was developed by all human generations, on the basis of predecessors’ experience,
"proportionally and purposefully”, improving natural skills that "will lead mankind to its purpose™
[15, 450]. So, the realization of functionality by pedagogy should take place not just on the border
of culture and education, but in their interconnection and interaction.

The supporter of this idea was J.-G. Fichte, who argued that the leading role in the
relationship between culture and education belongs to the teacher, as it is he, who connects cultural



and educational functions in his practical activity, in the process of learning and education,
inoculates the culture of relations, consciousness to his pupils [5, 753]. Uniting cultural and
educational goals with the development of society, the philosopher and educator understands that
the direction of education is not towards the actual level of the development of culture, but towards
" the height to which it can rise from here and what means it will use" [5, 760]. Such approach is an
attempt to ground logically the principle of culture expediency in pedagogy, which was proved by
J. Pestalozzi, K.D. Ushynsky and especially — by A. Diesterweg. The last one, who emphasized the
primacy of the principle of nature conformity, wrote: "The principle of nature conformity has been
established since the primordial times on pedagogical horizon, as a bright light that never fades,
never changes its position of leading light. It is the Pole, the axis around which all the others
pedagogical and methodological rules revolve, that gravitate towards them. They form a circle, set
.. " and further:" ... there is another principle, which limits the principle of nature conformity,
though it is in its subordination. This is the principle of culture conformity, whose rights can not be
denied, thus it can not have a claim on universality, such as the principle of nature conformity” [4,
227-228].

J. Pestalozzi, who dedicated his life to the education of unfortunate children and the poor,
had, unconventional for his time, solution to the idea of interconnection between culture and
education. An outstanding educator and humanist based his views on the criticism of Kant and
argued that it is the state to be blamed for the low level of culture and education of people. The
authoritarian state is not able to ensure properly the high level of culture and education of the
individual. It can only be done by a lawful state, built on the principles of humanism and
democracy. As the educator considered, the destructive consequences of the illegal state, slavery of
the individual are evident. "Dreadful altar of social depravity of mankind is brightly burning, and
the sacred flame of spiritual life extinguished to the last spark™ - sadly noted J. Pestalozzi [20, 145].

The author of the idea of "developing education and training" emphasized: the society, in
which legal concepts — are empty sounds, the society, in which legal entities — are conceited people,
who seek power only in order to eat and drink deliciously, such society gives no possibility to an
individual to realize himself, neither in culture, no in education. To our mind, this principle of a
humanist and an educator is extremely important today. Current national pedagogical community
suffers greatly from the fusion of political and pedagogical, on conditions of the leading role of
political. The negative impact of political on cultural and educational processes leads to lack of
spirituality, immorality, demoralization of personality, professional burning out of a pedagogue.

F.-W. Schelling believed that the main content of culture is art, which he understood not only
as creative works of art, but as the reflection of the Absolute in a certain work, giving it a
transcendental character. The philosopher linked the origin of culture and real opportunities for its
development with mythology, claiming that myth is as "a grand gene’’, is central in the functioning
of all cultures. It is the leading principle of the initial unity of culture and education, the unity of
mankind, the symbolic expression of reality, which is outlined in the "Historical and critical
introduction to the philosophy of mythology" [29]. According to F. Schelling, external relation
between culture and education is organizing: general organization of science, that exists in cultural
and educational space of the university, as properly organized tradition, which is passed to pupils by
the means of education. In such a way, F. Schelling states that culture and education are connected
both with internal, relations of organically continuing education and external relations of the
historic retelling [23, 16] The source, the conditions of the existence of culture are myths, and the
role of their content transmitter is well performed by the organized education.

The most consistent in the reflection and implementation of the philosophical ideas of
F. Schelling and J. Pestalozzi was J.-F. Froebel, who was a German teacher, theorist of preschool
education, he believed that the idea of cultural and educational unity has to be actively implemented
since the preschool age of a child. To that purpose, he created kindergartens, where children had to
be brought up in different spheres, but taking into account their age and physiological
characteristics. The pedagogue created a system of didactic games (the so called - six Froebel’s
Gifts), with the help of which children acquainted themselves not only with the culture of the native
people, but also with the culture of other countries. The ideas and practical results of education of



pre-school children were widely popular in Ukraine at the beginning of the XX century and under
present-day conditions of the functioning of educational system [6].

The problems of cultural and educational unity were actively investigated by J.-G. Herder. In
his book "The ideas to the philosophy of the mankind’s history" [13] scientist argued that cultural
and educational space is historical by its nature. According to him, the determinant factor of culture
and education interrelation and essence is the presence of history of development and collectively-
unitary nature. Language occupies a special place in this relationship. "Every language — is a mould,
where national ideas and concepts are formed, stored and transmitted” - wrote J. Herder [13, 297].
Reflecting on the relationship of education and culture, applying the category of development to
them, J. Herder explained their common evolution in human dimension: "A man is brought up only
by imitation and practice: the prototype turns into reflection, it is best to call this retelling or
tradition... The education of the human race — is the process both genetic, and organic; genetic - due
to the transfer of traditions, organic - through adoption and application of the transferred. We can
call this process ... the culture, which is etymologically, cultivation, and we can recall the image of
light and call it enlightenment, then the chain of culture and education will stretch to the end of the
earth” [13, 230]. Regarding the process of culture evolution, J. Herder did not consider possible its
progressive forward motion, as changes in the culture can not happen smoothly, only having been
accumulated, they cause its relative movement, which is not quantitative, but qualitative: "Culture is
moving forward, but it does not make it perfect; the new place develops new skills; previous, being
developed at the old place, irrevocably disappear” [13, 426]. To our mind, this conclusion is
important for analyzing the innovative susceptibility of cultural and educational space at
Pedagogical University and for the development of general approaches to the study of innovations
in culture, including - pedagogical activity. Internal co-ordination of cultural conceptions of
J. Herder and G.S. Skovoroda is evident. R.Yu. Danilevski wrote about it: "Both thinkers stick to
peculiar idealistic monism - understanding of the world as a single, reasonable, thought in detail and
well-organized unity" [3, 713-714]. However, culturally, there is a man in the center of
G.S. Skovoroda’s concept: "Man - is a heart" [26, 317]. The analysis of scientific sources shows
that man and culture orientation is characteristic of other domestic philosophers and teachers
(P.D. Yurkevych, K.D. Ushynsky, B.D. Grinchenko, S.F. Rusova, l.Ya. Franko, M.S. Grushevsky,
I.1. Ohiyenko, V.O. Sukhomlynsky and others).

In particular, K.D. Ushynsky at his work "Man as the subject of education. An attempt of
pedagogical anthropology" wrote that culture, as art, and education - is sisters and their interaction
is a primary factor of human development, his interests, needs, spirituality, creativity and so on.
Expanding this statement, a scientist argued that culture and education determine the content of
human life, not only by means of cognition and self-knowledge, but also by means of overcoming
their own narrow-mindedness, making the individual universal, they must serve the idea of
nationality, which is the main component of the educational system. Nevertheless, a prominent
pedagogue was not only limited to purely national approach, he always emphasized: "Every
educated nation is of great importance in science only, when it enriches it with the truths that
remain stable and invariable for all nations" [28, 194-195]. And then asked: "in what way, the
nation that created its own national science, incomprehensible to other nations can be useful for
other nations? Could the science eventually move forward if every nation created its own special
science, without mastering the results, gained by its predecessors and contemporaries?" [28, 195].
However, this does not concern the system of education: "Despite the similarity of educational
forms of all the European nations, each of them has its own, special, national education system, its
own special aim and its specific means for achieving it", - stressed K.D. Ushynsky [28, 198].

Such scientists as S.F. Rusova, A.V.Dukhnovych, Ya.F.Chepiga, [.M. Yushchyshyn,
G.G. Vashchenko, V.0O. Sukhomlynsky and other domestic pedagogues follow these views and
prove that national culture does not deny multiculturalism. They stressed that national education has
to coincide with the education of the individual, his freedom. On this occasion, B.D. Grinchenko
wrote: "Always and everywhere show children that their nation is a member of a large family, and
young readers must acquaint themselves with this big family, though, of course, not as in details, as
with their nation. Fighters for the weal of mankind will be especially interesting here: Garibaldi,
Lincoln, Howard, Hetenberg, Galileo™ [10, 48].



In his work "Jean Masse and French League of national education,” B.D. Grinchenko
stressed on the unifying power of culture and education, "Is there any other thing that would favour
fraternal unity of nations, as a matter of national education. And this fraternal unity — is the hope of
all humanity, and also ours" [9, 80].

It is easy to see that the idea of the famous Ukrainian teacher and educator is quite clear: the
dialogue of cultures, educations contribute to the spiritual development of every nation and people.

The interaction of culture and education is controversial. An outstanding Russian pedagogue
S.J. Gessen stressed that these contradictions occur both inside each phenomenon, and in their
interaction. Contradictions must be opportunely detected and resolved, but not ignored, which is
very important. Education has always been a problem of culture, as it always gives a person means
to identify these meanings. "If the problem of culture is a problem of education, then it is obvious
that the denial of culture is associated with the denial of history and leads to the denial of
education," - wrote S.J. Gessen [8, 38].

The attitude of those in power to the culture and education, to the needs of development,
society and the individual is clearly not adequate in our country and it extremely hinders our
progress in all fields and spheres of life. And even a new law “About higher education ”, which was
adopted by the Supreme Council of Ukraine on July 1, 2014, left a lot of unanswered questions in
the sphere of relationship between culture and education. One of them is that educational
institutions have not become the centers of culture and qualitative education of the individual yet.
As P.Yu. Saukh fairly writes: "Trying to improve the Ukrainian education system, we didn’t care
and don’t care that the medicine that is used can be even more dangerous than the disease itself.
Having begun "experimenting" with education, we didn’t manage to make an objective audit of its
condition, didn’t diagnose exactly and immediately began to move with the world. We are too
concerned to keep up with the fashion. The depth of the reforms, which are required by an
innovative society, as if doesn’t concern us" [22, 4]. The author emphasizes that many problems
that exist at different levels of modern national education - are not only the lack of funds, but rather
a deformation of educational strategies, values, cultural and educational space of universities,
deterioration of the quality of education, which is associated with the poor professional training of
teaching staff and making higher education of mass character. Today, education, more than ever,
needs a cultural and civilizational self-identification, the balance of the educational process, proper
social status of a teacher, that is clearly emphasized by I.D. Bekh, G.P.Vasyanovych,
I.LA. Zyazyun, S.B. Krymsky, V.O.Kudin, M.O. Otych, O.P.Rudnytska and other modern
scientists. On this way the important task of culture and education is, firstly, to teach people
humane relationships, ability to coexist harmoniously, education and culture should not move away
from each other, but powerfully interact for the weal of a man and humanity.

Taking into account the formulated thematic framework, we can come to the conclusion that
problem of culture and education unity was comprehended by philosophers, educators, sociologists,
culture workers at all stages of human development. Culture, as a special existence of a human
being and society has a contradictory tendency of its development. Together in a dialectical unity
with education, it consolidates the idea of spiritual and moral growth not only of the individual, but
also of the society and it actively reacts to its civilization challenges. Culture and education are
powerful phenomena of communication and understanding among people; they make modern
informational world more humane, form a cultural and educational space, which is much needed by
a man. This phenomenon combines the senses of tradition and innovation in the content of modern
pedagogy that is fundamental both in the creation of new meanings and in the reinterpretation of the
existing ones.
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